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from the dean:  My mother lost her own mother when she was five 
years old and her father when she was a teenager. As a result, my mother went 
to secretarial school and immediately began working as a full-time secretary 
after high school graduation to support herself.

My father was the oldest of seven children and worked several part-time jobs 
to help out at home to support his younger siblings. Upon graduation he found 
a full-time job and continued to send money home to support the family.

Neither of my parents had the opportunity to attend college. I wonder how 
their lives—and my life—might have been different if they had been able to go 
on to school.

So I was a first-generation college student. I am not sure that I fully 
appreciated what a remarkable opportunity I had. My community of Fargo-
Moorhead had three excellent colleges. I attended North Dakota State University 
for two years and graduated from Moorhead State University. I obviously 
liked higher education, as I continued on to earn a master’s degree from 
the University of Nebraska-Lincoln and a doctorate from the University of 
Wisconsin-Madison, and then spent my entire career in public higher education.

Despite the fact that the number of first-generation college students is 
declining, at the College of Education and Human Development, over 40 
percent of our students are first in their families to attend college. We have 
a first-year experience that makes them feel welcome and helps them to be 
successful. We have one of the highest first-year retention rates and graduation 
rates at the University. You have an opportunity in this issue to learn more 
about the great work that our faculty and staff are doing to work with all of our 
students but particularly the teaching of our first-generation students that is so 
highly regarded.

Thank you for your continued support of our amazing students, who become 
amazing alumni.
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Dean Quam, right, spoke 
with first-generation 
college student Maryan 
Garane at the CEHD block 
party welcoming new 
students in August.
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Healing 
divisions
Family social science professor Bill Doherty 
hit the road last summer, traveling across 
the nation on a mission to understand the 
red–blue political divide. The One America 
bus tour was taken in partnership with the 
bipartisan organization Better Angels, which 
Doherty cofounded.

Doherty is well known for his work 
in marriage and couple therapy, with 
years of experience bringing people 
together across many divides. At stops 
in 15 communities in eight states, local 
residents who identified as either “red” 
or “blue” were invited into structured 
conversations designed to move past 
stereotypes and discover common ground. 

Since the tour, participants have 
begun forming red–blue alliances around 
such issues as gerrymandering and 
paid parental leave. And Doherty—who 
quips that he's now bilingual in red and 
blue—is training facilitators to work with 
individuals and communities to learn about 
each other’s personal values and stories.  

RENEWING CIVIC LIFE 
In October, Doherty brought what he is 
learning to the first Minnesota Symposium 
on Civic Renewal, hosted by CEHD.

“Lots of people have good 
communication skills but struggle to use 
them in political conversations,” Doherty 
said, providing examples of how to move 
forward.

More than 200 civic-minded 
Minnesotans attended the symposium, 
with panels and discussions on topics 
including depolarization, equity in 
education, and immigration.

“We can all aspire to the habits of 
political friendship,” said keynote speaker 
Danielle Allen, a leading political theorist 
at Harvard. “In a democracy, people lose 
all the time, but the same people should 
not be losing again and again. We need 
to learn to be good losers and also to 
recognize that loss has weight—good 
winners are needed, too.”

Sending love
When violence broke out on the 
University of Virginia campus 
in August after demonstrations 
and protests surrounding the 
removal of a Confederate statue, 
CEHD reached out to its sister 
college. Students, faculty, and 
staff recorded video messages of 
support for the Curry School of 
Education using Flipgrid, a learning 
technology created in CEHD. 
Associate dean Na’im Madyun and 
student services director Amy 
Kampsen organized the gesture, 
sending dozens of donuts along 
with the recorded messages.

The Curry School responded 
with a bundle of thank-you notes 
filled with heartfelt messages.

“What a sweet and kind 
gesture,” wrote one student. “It is 
so wonderful to see others sending 
love, not hate.”

“Thank you for your support 
during these trying times,” wrote 
another. “We are touched by your 
kind words (and donuts!). Peace 
and love.”

“Your generosity and 
thoughtfulness in reaching out 
to us at a time of extraordinary 
challenge and stress has truly 
been a reminder of the goodness 
in people and in the foundational 
values of our professional 
communities,” wrote Curry School 
dean Robert Pianta, ’86. 

MINNESOTA SYMPOSIUM on

CIVIC RENEWAL

A conversation and the team in Leesburg,  
Virginia, in July
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New students donned maroon and gold gear and joined the CEHD community outside 
Burton Hall for the annual block party August 31. They brought in the new school year 
with food, games, raffles, a DJ, and caricature drawings.

The college welcomed 484 new first-year undergraduates, 320 transfer 
undergraduates, and 589 new graduate and professional students this fall.

The undergraduate Class of 2021 is among CEHD’s largest first-year classes.  
It includes 187 first-generation students. Read more in the story on page 9.

Welcome, students!

State fair flurry
Minnesota State Fair-goers made good use of the U’s 
new Driven to Discover research building this year, 
where they got to learn about and take part in studies. 
Six teams from CEHD enrolled 3,800 participants 
in investigations from “Spit on a Stick” and “Keep 
Calm and Play On” to “How to Build a 21st Century 
Village.” Professor Liz Lightfoot’s team set the record 
for the highest recruitment ever at the U research 
booth—1,300 in four half-day shifts—in a study about 
perceptions of social work. SE
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From the 
inside out
Book lovers were captivated by the energy of 
Thanhhà Lai, author of best-selling young-adult 
books that draw on her family’s experience as 
immigrants from Vietnam—Inside Out & Back 
Again, which won the Newbery Medal, and 
Listen, Slowly, at the annual Book Week event in 
October. "What I'm interested in is what people 
won't tell me [even] if I followed them around 
for five years," she said. One student reflected, 
"She highlighted that life is so much more than 
surface level, and that a person's real character 
goes much further than simply where they've 
been or what they've done." Book Week has been 
celebrating the best of children’s literature by 
bringing great authors to the U since the 1940s. 

CEHD 
reads Just 
Mercy
Bryan Stevenson, acclaimed author of 
CEHD’s common book Just Mercy, spoke 
for over an hour without notes to a packed 
house of students, alumni, and friends at 
Ted Mann Concert Hall in November.  
As a lawyer, his career has been dedicated 
to defending the wrongly incarcerated.  
A panel of five first-year students 
responded with pointed questions. We 
need to get closer to the marginalized, 
Stevenson told the audience, as well as 
change the narrative, be willing to do 
things that are not comfortable, and stay 
hopeful. “The opposite of poverty is not 
wealth,” he said, “but justice.” 
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Discovering 
child life
A new master’s program features  
a track focused on child development 
during medical care

In health care-related environments, children and youth may 
face stressful or traumatic situations that can negatively 
impact not only their physical and emotional health but also 
their development. That’s where certified child life specialists 
(CCLS) step in. As trained professionals, they promote optimum 
development and coping through medical preparation and 
education, play, and therapeutic activities. They advocate for 
patient- and family-centered care and work in partnership with all 
members of a patient’s medical team.

Sarah Wiebler, MS, CCLS, child life coordinator in the Institute 
of Child Development (ICD), answered questions about the child life 
profession and a new master’s program in ICD.

What inspired you to enter the child life field?
As an undergraduate child psychology student in ICD, I developed 

a passion for working with children as 
well as a strong interest in the research 
of how hospitalization can impact a child’s 
development. I’m grateful to one of my 
professors, who encouraged me to meet 
with a child life specialist and pursue a 
master’s degree in the field. After working 
as a CCLS for more than 8 years at the 
University of Minnesota Masonic Children’s 
Hospital, I’m happy to be back where my 
journey began.

What are trends you see in the child life 
field?
While pediatric hospitals and clinics still 
employ most certified child life specialists, 
we’re seeing more specialists working 
in settings like pediatric home care and 
hospice, bereavement programs, camps, 
nonprofit community support groups, dental 

settings, and with children of adult patients. 

What type of preparation is needed to become a CCLS?
Starting in 2022, the Association of Child Life Professionals, which 
establishes and maintains professional standards for the field, will 
require newly credentialed certified child life specialists to have a 
master’s degree in child life. Last year, ICD launched a master’s 
in applied child and adolescent development, which offers three 
tracks: child life, infant and early childhood mental health, and 
individualized studies. The child life track will prepare students to 
pursue the child life certification.    

What sets ICD’s master’s program apart from other child life 
graduate programs? 
ICD has a long been a leader in the field of developmental science 
and research. Developmental science helps us understand 
how best to communicate with and support children of all ages 
through traumatic or stressful experiences, such as illness, injury, 
hospitalization, or grief. Our students will graduate with a deep 
knowledge of how to best serve children and their families during 
life’s most challenging moments.

—Cassandra Francisco

Learn more about ICD’s MA in applied child and adolescent 
development at z.umn.edu/ICDMA. 
Learn more about child life and the Association of Child Life 
Professionals at childlife.org. JI
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A certified child life specialist engaged  
in medical play with a patient.
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health, much of it carried out through the school’s Exercise 
and Mental Health Lab. Her research examines how non-face-
to-face behavioral interventions can promote physical activity 
among sedentary adults and make physical activity a part of 
everyday life. 

Some of Lewis’s leading research has focused on the role of 
exercise in preventing postpartum depression. So far, she has 
led three large intervention trials focused on it.

In 2012, Lewis received a $1.46 million grant from the 
National Institute of Mental Health for a study that ended 
in 2017. She and her team recruited postpartum women 
with a history of depression and randomly placed them 
in three groups. One group got a six-month phone-based 
exercise intervention program, another received phone-based 
intervention focused on wellness but not exercise, and a third 
continued their usual lifestyle and care with no intervention.

Preliminary results at six months indicated that women in 
the wellness intervention program reported lower depressive 
symptoms than participants in the usual care group. And 
women in the exercise intervention program reported lower 
stress levels than either of the other two groups.

IT'S NOT UNCOMMON for new mothers to experience 
worry, fatigue, and sadness for a few weeks after giving birth, 
what’s often called the baby blues. But up to 15 percent of 
new moms will develop postpartum depression, a mood 
disorder characterized by more extreme feelings of anxiety 
and unhappiness. Left untreated, postpartum depression can 
prove unhealthy or even dangerous for a mother as well as 
her new baby.

“After a baby is born, there are so many stressors in a 
woman’s life,” says Beth Lewis, professor and director of the 
School of Kinesiology. “And if the mom isn’t taking care of 
herself, then she can’t take care of her baby.”

Lewis studies motivational interventions for physical 
activity and the relationship between exercise and mental 

 |  R E S E A R C H

Healthy moms
Exploring the power of exercise to 
prevent postpartum depression
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In 2014, Lewis published results 
from a different study that placed 
participating women into two groups, 
both exercising about 125 minutes a 
week. An estimated 30 to 40 percent 
would have been expected to develop 
postpartum depression without any 
intervention given all participants 
either had a family or personal history 
of depression. But after the six-month 
program, in both groups, they found 
that only 8 percent of the women 
experienced postpartum depression.

“Exercise is one of the best things a 
person can do in terms of prevention for 
medical and mental health issues,” Lewis 
says. “We know that exercise is helpful 
for depression in general. Research 
has shown that it's just as effective as 
antidepressant medications—if you can 
get people to exercise.”

As Lewis wrapped up the 2012 study 
last summer, she started recruiting 
participants for new research on 
postpartum depression prevention 
that will begin during pregnancy and 
continue through the postpartum phase.  

“Exercise is one of the 
best things a person 

can do in terms of 
prevention.”

 

She’s actively seeking more low-income 
participants and offering bilingual 
intervention services. 

In a society that focuses much of 
its resources on treatment, Lewis says 
promoting preventative measures is 
essential.

“We know that depression and stress 
are associated with huge health care costs 
and loss of work time,” she says. “If we 
can prevent these mental health issues in 

the postpartum phase, we can make an 
impact on how health care is delivered.”

Lewis is encouraged when she hears 
from new moms impacted by her research.

“It’s exciting when we get feedback 
from women who say, “This was so 
helpful for me,” says Lewis.

—Ellen Fee

Women interested in participating in 
current or future postpartum research can 
contact mompro@umn.edu. 
 
Learn more about Beth Lewis and link to a 
video interview with her at connect.cehd.
umn.edu/healthy-moms. 
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EXERCISE TIPS 
FOR NEW MOMS

DO WHAT’S 
BEST FOR YOU. 
Some people 
enjoy vigorous 

exercise, and some do not. 
While consistent strength 
and cardiovascular exercises 
are ideal, walking is a great 
alternative. Do whatever works 
best for you—if you’re not 
enjoying it, you likely won’t stick 
with it.

TAKE CARE OF 
YOURSELF. Taking 
good care of your 
baby requires 

taking care of yourself, too. 
Frequent exercise, eating right, 
and getting plenty of sleep are 
all necessary steps toward a 
healthy postpartum lifestyle.

BE REALISTIC. 
Setting goals can be 
a great motivational 
method—but not if 

those goals are unattainable. Be 
realistic about how much time 
you have to dedicate to exercise 
and how many tasks you can 
manage to avoid excessive stress.

HAVE FUN. The best 
way to ensure a 
healthy exercise 
routine is to make 

it fun. Finding other people 
with similar exercise goals is 
a great way to bring a social 
aspect to the everyday exercise 
routine. Just because you had a 
baby doesn’t mean you should 
lose your social identity.

Adapted from Vision2020 post  
by Beth Lewis

Beth Lewis



8  CONNECT WINTER 2018

discussion about application of ideas and 
connections with other work. Faculty, staff, 
and community members are invited. Free.

Info: email Sweitzer@umn.edu 

Minnesota Evaluation  
Studies Institute (MESI)  
Spring Training 2018
March 19–22
The annual MESI training institute is a 
weeklong experience that brings together 
faculty and staff, University colleagues, 
and local and national professionals to 
create interdisciplinary evaluation training. 
Spring training is designed for students and 
professionals seeking to improve knowledge, 
skills, and competencies around evaluation. 
Participants gain:

• deeper understandings of evaluation 
and evaluation theory

• opportunities to reflect about past 
and present evaluation challenges

• a deeper understanding of the 
cultural dynamics in evaluation

• the chance to share and network 
with a community of colleagues

Discounts for students and groups from 
single organizations. CEUs available.

Info: www.cehd.umn.edu/OLPD/MESI/spring 

Social Justice Through Sport 
and Exercise Psychology 
2018 Symposium
April 6–7
This symposium brings together sport 
and exercise psychology researchers 

and practitioners whose work focuses on 
social justice, marginalized communities, 
participants lacking scholarly attention, 
and other work that falls outside the 
field’s mainstream. Designed for anyone 
passionate about social justice and sport 
and exercise psychology. CEUs available.

Info: https://www.facebook.com/
socialjusticeSEP

Women Coaches Symposium
April 20
This full-day symposium offers high-quality 
professional development, networking, and 
space to build community among women 
coaches. Women coaches of all sports 
and levels are welcome. Sponsored by the 
Tucker Center for Research on Girls & 
Women in sport. CEUs available.

Info: www.cehd.umn.edu/tuckercenter/
events/symposium 

Early education and 
development online courses
Various dates
The Center for Early Education and 
Development (CEED) offers online courses 
for professionals seeking to hone their 
skills in key areas of early education and 
development. New this year is the Online 
Credential in Supporting Social and 
Emotional Development. All practitioners 
working with early childhood populations 
and families are invited to participate. 
CEUs available.

Info: ceed.umn.edu/online-courses 

Take a class in CEHD
If you’re not currently enrolled 
in an academic program at the 
U, learn more at onestop.umn.
edu/academics/take-class-non-
degreeguest-student.

Path to Reading Excellence 
in School Sites (PRESS) 
workshops
January 19: Classwide interventions 

February 9: Tier 2 interventions and 
introduction to progress monitoring  

March 9: Making decisions with 
progress monitoring data 
The PRESS framework structures literacy 
achievement in elementary grades within a 
response-to-intervention (RTI) or multi-
tiered systems of supports (MTSS) context. 
Workshops are designed for elementary 
school teachers and interventionists. CEUs 
are available.

Info: PRESScommunity.org/events

College Readiness  
and Achievement Gaps  
(CRAG) Talks
February 8, April 12
The College Readiness Consortium hosts 
one-hour sessions on recent or ongoing 
research related to college readiness and 
achievement gaps. Each includes a series 
of short presentations and ends with a 

Professional development and enrichment from CEHD
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Ssonia paredes grew up in north 
Minneapolis. Her parents always 
expected her to pursue higher education.

Troy Wildenberg of Wisconsin says 
the U of M campus felt right for him 
from his very first visit.

Maryan Garane hopes to use her 
college experience to create positive 
change and foster more resources for 
diverse communities in workplaces, 
schools, and government.

Paredes, Wildenberg, and Garane 
all came to the College of Education 
and Human Development (CEHD) as 
first-generation college students. They 
and their siblings will be first in their 
families to earn a four-year degree. 

On the University’s Twin Cities 
campus, CEHD is the college with 
the highest percentage of first-year, 
first-generation students—a total of 
187 welcomed this fall. Of all CEHD 
undergraduates enrolled fall semester, 
40.5 percent were first-generation to 
college, and 25 percent were both first-
generation and low-income.

“If you look back historically, you 
can see that the University of Minnesota 
and many other land-grant institutions 
had a high population of first-generation 
students,” says associate professor 
Rashné Jehangir, PhD ’04, whose 
teaching and research focus on these 
students. “There’s a great history.”

FINDING PLACE
“I’ve always been a people person,” says Sonia Paredes, BS ’16. When she 
arrived at the U, Paredes hoped to find the right college community, but it wasn’t 
easy. “I definitely felt kind of isolated at the beginning until I found my space.”

Groups like the University YMCA and her fellow first-generation classmates 
helped bridge some of those gaps.

“I surrounded myself with people I could identify with,” says Paredes. “I 
learned that it was healthy for me to connect with people who went through the 
same challenges.” 

She chose family social science for her major because the program was in-
depth but broad enough to give her a wide field of job opportunities. Paredes 
spent a year after graduation as youth development coordinator for the 
U YMCA. Now she works as an employment specialist for East Side 
Neighborhood Services in Minneapolis. She says her own journey 
definitely influenced the career path she chose. 

“I enjoy helping people find resources and things that work 
best for them and help them in their development,” she 
says. “I want to continue to provide one-on-one services 
to families and individuals in the community.”

Previous page, left to right, Troy Wildenberg, 
associate professor Rashné Jehangir, Maryan 
Garane, and alumna Sonja Paredes ’16.
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As the nation’s demographics 
have changed over time, so have the 
students. In CEHD this fall, 73 percent 
of incoming first-generation students are 
students of color.

“They represent a really rich 
diversity,” says Jehangir.

A strength, not a deficit
Too often, the story of first-generation 
students focuses on their needs rather 
than the talents and strengths they bring.

“Many first-generation students have 
already negotiated multiple worlds, 
worked more than one job, speak 
more than one language—literally and 
figuratively—and are civically engaged,” 
Jehangir says. In reality, the barriers that 
first-generation students overcome in 
order to pursue higher education mean 
they arrive at college with a complex 
skillset.

“First-generation students have a 
tremendous amount of capital,” says 
Jehangir. “They’ve figured out how to 
prioritize complex life roles in complex 
life systems while also going to school 
and getting into college. In many ways, 
they have the kind of preparation that 
we hope all young adults would have. 
But too often, those issues are framed as 
a deficit instead of a strength.”

Jehangir began her own University 
career as a staff member working with 
first-generation students in TRIO, 
a federally funded program that 
supports traditionally underserved 
students pursuing college degrees at 
sites around the country. Working with 
TRIO changed her life. She credits her 
students’ resilience and the strengths 
and skills they brought to college with 
motivating her work today. 

In 2014, Jehangir partnered with the 
TRIO Student Support Services program 
to create a photo narrative project that 

was part of a course designed and taught 
by TRIO advisers. The course afforded 
students the space and language to talk 
about their identities as first-generation 
students, and they used photographs 
and texts to present stories of their 
own lived experiences. The photos and 
reflective narratives became part of a 
campus exhibit, Talking Pictures, that put 
students in front of and behind the lens 
of the camera.

“The photos challenge and provide a 
counter-narrative of who first-generation 
students are,” says Jehangir. These images 
and accompanying texts are part of a 
research study that challenges the deficit-
based narrative of first-generation students.

Director of CEHD Career Services 
Jeannie Stumne, herself a former first-
generation college student, knows that 
first-generation students bring a variety 
of strengths and struggles with them to 
school. 

“They all come with unique lived 
experiences and stories that add to 
our college,” says Stumne, “and they 
are eventually going to add to the 
workforce, too.”

 Learning from TRIO
As a professor and researcher, Jehangir 
continues to collaborate with the TRIO 

program at the University, which resides 
in CEHD.

“We’re lucky enough to house one of 
the top TRIO programs in the nation,” 
Jehangir says. “It has done tremendous 
good by partnering with faculty and 
creating academic spaces where students 
can thrive.”

At the U, TRIO has three essential 
programs. TRIO Student Support 
Services provides academic, financial, 
and personal counseling and support 
to 150 low-income, first-generation, 
and special-needs freshman across the 
Twin Cities campus each year. Upward 
Bound, a college prep program for 
underrepresented high school students, 
offers academic skill development and 
other support for college-bound students 
who go on to enroll in many colleges in 
the region. The TRIO McNair Program, 
named after the late African American 
astronaut Ronald McNair, readies 
first-generation college students for 
graduate school through paid research 
internships, mentoring, and test 
preparation.

“We’re at this unique space within the 
University and the college,” says Anthony 
Albecker, ’07, director of the McNair 
Scholars program at the U. The McNair 
program collaborates regularly with 

“CEHD is poised to 
demonstrate leadership in this 
arena, with students at the center, 
and to renew the conversation about 
access and excellence.”

—RASHNÉ JEHANGIR
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FINDING SUPPORT
“Just like you need water, you need education,” says 
senior Maryan Garane. Her parents fled civil war in 
Somalia and came to the United States in 1993. Growing up 
in Minnesota, Garane and her family worked hard to ensure 
that college was in her future.  

“Education is one thing that my parents and grandparents made 
an expectation for me to get,” she says. “It was a necessity.”

In high school, Garane applied to the University but was not accepted. 
She was working full time to support her single mother and two younger 
siblings. Without certain resources and motivation from her teachers and 
family, Garane knew she had potential but was missing the right kind of 
support during the application process.

“It’s not because I wasn’t smart,” she says. “It was because I had a lack 
of resources.”

After a year and a half at St. Paul College, Garane applied to the U 
again and was accepted, entering as a transfer student. Still, her journey 
wasn’t complete. She had to find new mentors, friends, and communities 
in a school larger than her last.

“When you’re a transfer student, it’s almost as if you start brand new,” 
she says. “It’s hard to find your identity in a big school.”

This spring, Garane will graduate with degrees in business and 
marketing education and human resources development. She has found 
opportunities in corporate internships that open her future to a wide range 
of possibilities. And Garane has plans for grad school.

“I’m thankful for all the opportunities CEHD has offered me. I worked 
hard in my undergraduate career to get to where I am today,” says Garane. 
“I strive to gain more knowledge and hopefully obtain a PhD someday. 
I want to encourage more kids that look like me to see how bright their 
future can be.” 

Wherever her path leads, Garane hopes to lend her skills and life 
experience to the greater good.

“I want to use my perspective to make a difference,” she says. “I want 
to continue helping people, and I will use both of my degrees to do that.”

CEHD Student Services as well as faculty 
in the college in order to best serve their 
scholars. “CEHD is a key partner and 
provides significant support.”

That partnership has made CEHD a 
leader in working effectively with first-
generation students beyond the TRIO 
program. The college created a highly 
effective First Year Experience program 
that integrates and builds on the strengths 
of first-generation students. CEHD has one 
of the highest retention rates of first-year 
students—nearly 95 percent—and more 
than half its first-generation students 
graduate in four years.

In this information, Jehangir saw an 
opportunity. She is working to create 
a one-day symposium showcasing 
research and practice around first-
generation college students and how to 
best support and learn from them.

The symposium, which she calls the 
First Generation Institute, is designed to 
increase awareness of the first-generation 
college experience, assess current 
support systems and identify gaps, 
establish faculty–student connections, 
and identify strategies for collaboration 
in support of first-generation college 
students across the University campus.

“My hope is for a place where 
partnerships can be more meaningfully 
solidified,” Jehangir says. “They can 
bubble up into ideas of support for 
first-generation students that are not 
just driven by one or two people but by 
many people in the college who do this 
work and care about it a lot.”

The issues of the first-generation 
student experience align closely with 
CEHD’s values. An event such as the First 
Generation Institute is not only timely 
but relevant to the college’s mission.

“We are poised to demonstrate our 
leadership in this arena, with students ER
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FINDING CONFIDENCE
“Being a TRIO student has meant a lot to me,” says senior Troy Wildenberg. Like 
many in the program, he came to CEHD as a first-year student who had not yet 
declared a major. TRIO’s connection to the college helped him decide to stay.

He took advantage of CEHD’s integrated degree program, choosing to 
study a combination of youth studies, leadership, and social justice. 

Wildenberg later became an orientation leader for incoming freshman 
and now administratively supports the college’s First Year Experience 
program. As a part of a CEHD course focused on social change, he spent 
winter break in South Africa learning how that nation ended apartheid. 

Intersections of experience and identity influenced his decision to study 
youth work and social justice, he says.

“Being first-gen, my experience in South Africa, and my experience in the 
queer community really drove me in that direction,” he says.

Like many first-generation college students, Wildenberg has 
struggled with impostor syndrome—the feeling of being a fraud or 

not deserving of one’s accomplishments. His college community 
helps him remember that he belongs here, and in his career 

he wants to give others that type of support.
“I’ve always had powerful mentors in my life 
who remind me that my experience is valid,” says 

Wildenberg. “I would love to be able to be that 
same person to someone else.” 

at the center, and cultivate a space that 
renews conversation about access and 
excellence,” she says.  “We are doers. 
Let’s do this.”

Motivated to give back
The McNair program’s Albecker was 
a first-generation college student who 
benefitted from the presence of a TRIO 
program.

“I remember my own clumsy 
journey,” he says. “I was lucky that 
I had a really good director of my 
TRIO student services that provided 
significant support and advocacy that I 
would not otherwise have had.”

Just as Albecker is motivated to 
give back to a community that helped 
him, he says the first-generation 
college students he sees are focused on 
making positive impacts with their own 
careers—usually not by making a lot of 
money but by seeking helping careers 
geared toward empowering individuals 
and communities to better their lives 
and overcome challenges. 

For Garane, Paredes, and Wildenberg, 
that observation rings true. They agree 
that their experiences as first-generation 
college students influenced their college 
and career choices.

“It’s important to me to continue 
to serve the people that may be going 
through the same challenges I went 
through,” says Paredes. 

Though their journeys were different, 
all three found their places in CEHD and 
in their larger communities. 

“I want all students to know that 
there’s always going to be bumps in the 
road,” says Garane. “I really love this 
college because it helped me a lot.”  

Read more at connect.cehd.umn.edu/the-
first-generation-force. 



Helping 
families, 

protecting 
childrenCollaborating to 

stabilize and strengthen 
Minnesota’s child 
protection workforce
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MINNESOTA’S CHILD 
WELFARE WORKFORCE 
was stressed. It was 2014, and 
families and communities 
continued to face lasting effects 
of the recession. The opioid crisis 
was escalating but still poorly 
understood.

Then in September, the state’s 
largest newspaper broke the 
story of a four-year-old’s death 
the previous year in a small 
town in western Minnesota, 
despite repeated reports to 
child protection. Photos of Eric 
Dean, bruised but smiling, got 
Minnesota’s attention. The 
governor formed the Task Force 
on Child Protection. Reports of 
child maltreatment began to rise 
rapidly around the state.

Hennepin County, 
Minnesota’s largest with 1.2 
million residents, stretches 
from the urban skyline of 
Minneapolis to the farm land of 
St. Bonifacius. In one year, the 
county experienced a 37 percent 
child welfare staff turnover.

“It was crazy, caseloads were 
exorbitant,” says Janine Moore, 
MSW ’01, who oversees efforts 
toward a critical reduction of 
racial disparities and disproportionality in the county’s child 
welfare. At the time she was area director for children and 
family services in Hennepin County Health and Human 
Services. 

The county ordered an internal audit of the screening and 
investigation process for child protection cases.

“We were trying to get a handle on the increase in cases 
and staff turnover and assess the opportunities for change,” 
says Moore. “We knew we had to do things differently.”

Seventy-five miles to the north, Kanabec County is home 

to 16,200. The county seat is 
Mora, surrounded by farms, 
woodlands, and wetlands. With 
only a handful of child welfare 
positions, it was regularly losing 
staff to counties with stronger 
tax bases. The children’s services 
career supervisor, nearing 
retirement, was concerned about 
leadership transition.

“She was a real advocate for 
me in continuing my education 
and pushing me to challenge 
myself in my child welfare 
career,” says Kristen Struss, MSW 
’14, then commuting to complete 
classes at the U while working full 
time and raising her own kids.

In both Hennepin and 
Kanabec counties, about a 
quarter of the population is 
under 18. As the number of 
children involved with child 
protection services climbed, 
caseloads for child protection 
workers were increasing 
dramatically. And as a wave of 
professionals reached retirement 
age, more and more of them 
were opting to take it.

Staff at the University’s 
Center for Advanced Studies in 
Child Welfare (CASCW) knew 

from their network of students, alumni, and field supervisors 
that Minnesota families, children, and the workforce that 
provides services to them were in trouble. CASCW staff 
along with dedicated community partners and collaborators 
sounded the alarm and worked hard to address workforce 
needs, but the caseloads and turnover only went up. 

A RELIABLE RESOURCE
Representative Ron Kresha didn’t expect to become an expert 
on child protection. In 2014 the Republican from Little Falls 

News in 2014 of a four-year-old's death in Pope County was 
followed by a sharp rise in reports of maltreatment and 
appointment of a state task force on child protection.
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The Center for Advanced Studies  
in Child Welfare
Private agencies have been serving 
children and families for a century, but 
the child welfare system as we know it 
today was established as a public agency 
mandate in the 1970s with the Child 
Abuse Prevention and Treatment Act 
(CAPTA). The Indian Child Welfare Act 
(ICWA) followed in 1978. Throughout this 
history, reform efforts of various kinds—
philosophical, legislative mandates, 
public vs. private responsibility, and 
practice techniques and models—have 
continued to evolve. A major theme has 
been balancing child safety with keeping 
families intact.

Esther Wattenberg recognized a need 
for child protection reform early in her 
career, which began in the 1950s. She 
came to the University with her husband, 
a prominent cancer researcher, and 
soon joined the U faculty herself. Since 
her appointment in the School of Social 
Work (SSW) in 1972, she has valued the 
use of research to make change and 
provided opportunities for policy makers, 

practitioners, and scholars to work 
together. She also became a prolific and 
persuasive writer of opinion pieces and 
practice notes.

In 1992, Wattenberg and Jean Quam, 
then director of the School of Social 
Work, founded the Center for Advanced 
Studies in Child Welfare in a joint effort 
with the Minnesota Department of Health 
and Human Services and funding from 
the Bush Foundation. CASCW became 
the home of federal Title IV-E funding 
for Child Welfare Scholars, providing 
specialized training related to child 
protection, foster care, and permanency 
that the school didn’t then have. 

“Originally, Esther and I saw it as a way 
to support students and attract students 
of color into the field of child welfare,” 
says Quam. “Over time we started to see 
that the center could be a great resource 
to the community and to educational 
programs all around the state, too.”

Janine Moore was one of the scholars 
drawn to CASCW. As a young county 

employee who discovered her gift for 
working with families in need, she was 
encouraged by her supervisors, mentors, 
and colleagues to go back to school to 
finish her degree. But the MSW was 
another hurdle.

“The Title IV-E program left me no 
excuses,” says Moore with a smile. “I was 
personally supported by CASCW, including 
Esther Wattenberg. Years later when I 
received the school’s Alumni of the Year 
award, Esther was in the audience. She is 
one of the most insightful, intelligent, and 
dedicated child welfare champions I have 
ever had the pleasure of knowing.”

Wattenberg served as director of 
CASCW until 2001. Today, with Traci 
LaLiberte, PhD, at the helm, it continues 
her mission of improving the well-
being of children and families through 
education, bridging research and policy, 
and connecting more highly trained 
child welfare social workers statewide, 
including rural counties and the White 
Earth band of Ojibwe.

“In a rural area, it’s easy to feel 
disconnected,” says Kristen Struss of 
Mora, another former Title IV-E scholar. 
But CASCW keeps Minnesota’s workforce 
connected. “I’m so thankful for that.”

CASCW is uniquely positioned to 
impact both the broadly defined child 
welfare workforce while also working 
to improve outcomes for children and 
families through policy, research, and 
practice collaborations.

“It’s a tremendous responsibility,” says 
LaLiberte, “but also an incredible honor to 
do this work.”

Traci LaLiberteEsther Wattenberg



CEHD.UMN.EDU  17

was a member of the House early education committee in 
the Minnesota legislature. But when Governor Mark Dayton 
formed the child protection task force, Kresha was one of 26 
state leaders who became involved and eventually issued 93 
recommendations for child protection system reform. Later 
Kresha was named as co-chair of the ongoing Legislative Task 
Force on the Protection of Children, a legislative oversight 
body formed at the conclusion of the Governor’s task force. 
That’s when he met Traci LaLiberte.

LaLiberte is the director of CASCW in the School of Social 
Work. Affectionately pronounced “cashew,” the center has 
been a resource on child protection for 25 years. LaLiberte 
provided information and resources to Kresha and the 
taskforce about the training and education of Minnesota’s 
child protection workforce. She also scheduled a meeting and 
sat down in Kresha’s office.

“She started to go through the 
data with me,” Kresha remembers. 
“She broke it down so I could see, 
‘Here’s what the data is telling me. 
Here’s what’s verifiable.’”

Reform efforts are often 
triggered by tragedy, but research 
shows that efforts rolled out 
without comprehensive analysis 
of contributors to a problem 
or effectiveness of proposed 
interventions not only fail but often 

make things worse. Kresha was committed to a thorough, 
data-driven analysis of problems, possible solutions, and 
outcomes to strive for.

Through the months ahead, Kresha came to know the 
energetic, professional LaLiberte and members of her staff, 
turning to them for reliable data and information.

UNDERSTANDING THE WORKFORCE
Workforce stabilization emerged as a theme of several 
recommendations in the 2015 task force report. But more  
in-depth information was needed.

Even with reasonable caseloads, child protection workers 
endure high stress on the job, often daily. For the most 
seasoned professional—calm during a visit to a hospital, 
school, or home—it’s not unusual to shed tears in the car or 
back in the office. Supportive work environments are critical. 

Many child protection workers came 
to their work, or stayed in the field 
once they found it, out of a deep 
compassion for families and children 
and a drive to improve lives. They 
know not only stress but the relief of 
getting a child to safety and the joy 
of seeing small and big changes that 
lead to healthier, happier families. 
Simply adding more layers of 
regulations can demoralize and even 
drive out the best workers.

“This is a societal 
problem, not 

something we can 
tuck away in corners 

and ignore.”
—REP. RON KRESHA
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To learn more, CASCW joined forces with the Minnesota 
Department of Human Services and county social service 
administrators to develop and conduct a child welfare 
workforce stabilization survey.

In February 2016, the survey was sent to 1,948 professionals 
like Janine Moore and Kristen Struss working as front-line staff 
or supervisors in child welfare—which includes child protection 
services, children’s mental health, foster care, adoption and 
permanency, and prevention and early intervention services.

Completed responses from 734 professionals working 
specifically in child protection showed that Minnesota’s public 
and tribal child protection workforce was stressed in ways that 
had created significant instability over the previous year—and 
at least a quarter of the workforce could be expected to turn 
over in the year ahead. Respondents said that higher salaries, 
lower caseloads, and fewer administrative requirements would 
help retain them.

The survey sponsors asked leaders to focus their efforts 
on providing more support for dealing with secondary 
traumatic stress, improving quality of supervision, fostering 
peer support, keeping the workforce informed of reform 
efforts coming up, and improving public perception of child 
protection work in Minnesota.

CHANGES
In Hennepin County, a transformation of children and youth 
services, specifically within child protection services, is well 
underway. Annual turnover has been reduced to approximately 
10 percent with an ultimate goal of less than 7 percent.

Hennepin County partnered with CASCW to create 
an embedded field unit where MSW students from the U 
specializing in child welfare complete their field internship 
and literally navigate the gigantic system. Through a unique 
child protection training program called Title IV-E (see the 
sidebar on page 19), these MSW students work with an onsite 
educator—a field coordinator—to gain direct, supervised 
experience working with vulnerable children and families. 
Many Title IV-E graduates go on to become Hennepin 
County employees, benefiting the county with their existing 
knowledge and skills.

To increase support to its child protection employees, 
the county offers new hires supervision toward social work 
licensure, increased pay, and flexible work environments. 
The staff is equipped for greater mobility, so it can meet 
with families closer to home instead of making them head 
downtown or to a government center. And staff members are 

Janine Moore, MSW '01, with Hennepin County, top, 
and Kristen Struss, MSW '14, with Kanabec County G
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working more with neighborhood partners to identify at-risk 
homes earlier and offer a community-based response.

“Our goal is to move our first contact with a family off the 
porch and back to the sidewalk, well before the family finds 
themselves in crisis,” says Moore. “This will allow us, and 
community agencies as our partners, to provide preventative 
supports and services to families.”

Other counties also continue to make changes as child 
protection reform efforts roll out across the state. In Kanabec 
County, survey data related to salaries convinced the county 
to bring its pay for child protection workers into line with 
peers. The workforce stabilized. Struss, now children’s services 
supervisor, heads a team of eight, with front-line staff who 
rotate days on intake duty.

“We are one person to one family, full service,” says 
Struss, meaning intake, assessment, investigation, and case 
management.

COMING TOGETHER
In fall 2017, the legislative task force entered its fourth year. 
Kresha is proud of the bipartisanship that he believes has 
allowed the state to make progress.

“This is a societal problem, not something we can tuck away 
in corners and ignore,” he says. “If we accept the fact that we’re 
short on workers, we can’t have a high percentage of our kids 
going through trauma—it’s going to hurt us down the road.”

That’s why Struss and her staff in Kanabec County get 
out into the community to provide education—for example, 
about foster care—and to maintain good relationships with the 
schools, hospital, faith communities, and law enforcement. 
Collaboration is a value taught to MSW Title IV-E students, 
who learn to collaborate across disciplines as well as to partner 
within communities to support families and ensure the safety of 
children.  

“Let’s stop putting blame and come together as a community,” 
she says. Good community relationships are an outgrowth of 
what child protection workers do with individuals and families, 
case by case.

“You’re working through some hard things at the beginning, 
but by the end, you see some trust in this person,” says Struss. 
“We’ve got to celebrate those victories. They may seem small—
like walking into a treatment facility—but they are victories.”  

Read and learn more at connect.cehd.umn.edu/helping-families-
protecting-children and www.cascw.org.

The Title IV-E Child Welfare 
Fellowship Program
A well-educated workforce is critical in any field, but where 
the lives of children and the well-being of families are at 
stake, it is essential. That’s why Title IV-E was created by 
federal legislation in 1980.

Title IV-E provides financial support and guidance for 
education and training of professionals working specifically with 
children engaged with child protection who are in out-of-home 
placement and foster care or who are at high risk of entering it. 

In Minnesota, seven schools of social work host Title 
IV-E education programs. At the University, Title IV-E funds 
are used by CASCW to support MSW students, who receive 
$13,500 per year plus training and educational components 
designed to enhance their knowledge and skills as child 
protection practitioners.

Over 25 years, CASCW has provided funding and 
education to 577 Title IV-E fellows. Many are professionals 
who continue to work in the field and serve in leadership 
roles across the state and the country.

Title IV-E Fellows complete 168 hours of child-welfare-
specific coursework, 960 hours of child welfare internship 
experience, and more than 50 hours of specialized training 
outside of their degree program. They receive career 
development and support after graduation. And graduates 
honor an employment obligation by working in the field 
of public and tribal child protection. Participation has 
transformed students’ experiences in graduate school.

“Receiving this financial support helped me return to 
graduate school and put me on a leadership path that has 
allowed me to help kids and families in a way I never could 
have otherwise,” says Tammy Kincaid, MSW ’05, PhD ’15.

Through the efforts of CASCW and these dedicated 
students, Minnesota’s child protection workforce is playing a 
vital role in the safety and well-being of children and families.

http://www.cascw.org/
http://www.cascw.org/


In year six, CEHD’s first tech 
start-up continues to grow

WHAT 
COMES 
BEFORE 
READING?

by SARAH JERGENSON
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IN THE EARLY 1990S, Scott 
McConnell was a young faculty member 
working alongside professor Stan Deno 
in the Department of Educational 
Psychology. Deno was the inventor of 
curriculum-based measurement (CBM), 
a tool already transforming special 
education for school-age children, and 
McConnell and his colleague, the late 
Mary McEvoy, were looking for ways to 
improve early childhood education.

Deno and his students had graphs 
of elementary students’ early academic 
performance. The graphs served as 
indicators for children’s preparation 
for success in reading, writing, and 
math. Generally, McConnell noted, 
kindergarteners began with a score of 0 
and their scores increased steadily over 
time.

“I asked Stan, ‘What happens before 
zero?’” says McConnell. “‘Really, they 
can’t do anything?”

“Why don’t you figure it out?” Deno 
challenged him.

From their conversation that 
day, the idea for Individual Growth 
& Development Indicators (IGDIs) 
was born, later leading to the first 
technology start-up in the College of 
Education and Human Development.

RISING TO STAN DENO’S 
CHALLENGE
By 1998, McConnell and McEvoy were 
full professors. They and colleagues 
across the country received a grant 
from the Office of Special Education 
and Rehabilitation Services (OSERS) 
to fund the Early Childhood Research 

Institute on Measuring Growth and 
Development. Their goal was to develop 
measures of progress for infants, 
toddlers, preschoolers, and early 
elementary kids—measures they later 
named IGDIs.

It was a time when the National 
Literacy Panel had started identifying 
domains of early literacy development, 
McConnell explains.

“So we narrowed our focus at the 
U of M to early language and literacy 
measures for preschoolers,” he says, “and 
that’s an emphasis that continues.”

A TECH START-UP FOR  
THE COLLEGE
Stan Deno believed that general 
outcome measures—like CBM and 

IGDIs—should be short and easy to use, 
meaningful, accessible and inexpensive, 
connected to long-term outcomes, and 
able to produce data that teachers can 
act upon. And they should be widely 
available.

IGDIs had all those features—except 
wide availability. 

“We initially offered IGDIs online 
for free, but they just weren’t getting 
out,” McConnell says. “Kristen 
Missall, one of our former students, 
pushed us to consider the idea of 
making them more accessible through 
commercialization. We agreed that 
creating a company might be one way to 
speed dissemination.”

The company, Early Learning Labs, 
was established in 2012 as the College of 

Examples of the early literacy measures used in IGDIs include picture 
naming (a measure of oral language), rhyming (a measure of phonological 
awareness), sound identification (a measure of alphabet knowledge), “Which 
doesn’t belong?” (a measure of comprehension), and alliteration (a measure 
of phonological awareness).
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Alisha Wackerle-Hollman and Scott McConnell 
collaborate on Individual Growth and Development 
Indicators (IGDIs) research and applications.
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Education and Human Development’s 
first tech start-up. It offered a 
combination of web-based management 
and reporting frameworks for schools, 
teachers, and early childhood specialists. 
Early Learning Labs eventually spun off 
into a private company.

Today, myIGDIs is the licensed 
commercial arm of the research of the 
Department of Educational Psychology’s 
McConnell, senior research associate 
Alisha Wackerle-Hollman, and 
professor Michael Rodriguez, IGDILab’s 
measurement expert, along with IGDI 
colleagues across the country. Teachers 
can access IGDIs through the company 
more easily because of its distribution 
and customer service capabilities.

“Our role as IGDILab researchers 
is to push the boundary of what’s 
available and what can be done, while 
the company emphasizes increasing the 
base of users,” says McConnell. “The 

company and IGDILab share the focus 
on making tools teachers can use.”

IGDI EVOLUTION
Wackerle-Hollman was an assistant 
director in a childcare center before 
coming to the University of Minnesota 
to get her PhD in school psychology. 
With McConnell as her adviser, she 
wrote her dissertation on IGDIs and 
then continued working with him as a 
coordinator for IGDILab. 

“I grew up on IGDIs,” says Wackerle-
Hollman. “I was nurtured by a lot of 
researchers—Stan, Scott, and our IGDI 
colleagues across the country. At the end 
of my work as coordinator, I started to 
figure out what my own path would be.”

She now co-directs IGDILab with 
McConnell. Her focus has been on 
expanding IGDIs to different audiences 
and new technologies. That work 
began with Spanish IGDIs, continued 

with development of the tablet-based 
application IGDI-APEL, and recently 
entered into a partnership with St. Paul 
schools developing IGDIs in Hmong.

“Today, our work leans toward 
interventions and solutions rather than 
just assessments,” she explains.

LOOKING TO THE FUTURE
Kayne Lussier is an undergraduate 
student majoring in early childhood 
education. This summer, as a TRIO 
McNair Scholar, Lussier worked with 
McConnell on IGDIs for three-year-olds. 
When the summer ended, he continued 
working for IGDILab as a data collector.

Lussier thought he would become 
a teacher, but his experience working 
with McConnell sparked his interest in 
research.

“Should I be a teacher or pursue 
research?” Lussier says. “If a teacher, I 
know I must be willing to keep trying 
new methods.”

New methods are the future of CBM 
and IGDIs, says McConnell, and he sees 
a productive future for this work.

“As time goes on, I need to step back, 
get out of the way, and let innovations 
happen,” he says. “It’s Alisha and her 
students that will continue the work. 
I’m confident that Stan Deno’s general 
outcome measures, logic, and principles 
will carry on.”  

Read more at connect.cehd.umn.edu/what-
comes-before-reading. 

Scott McConnell, Alisha Wackerle-Hollman, and colleagues at the University of Minnesota developed Individual Growth and Development Indicators, or IGDIs. 
Intellectual property from this research has been licensed to Early Learning Labs, Inc., for commercial development and sale. McConnell, Wackerle-Hollman, and 
the University of Minnesota have royalty and equity interest in Early Learning Labs, Inc. This work is reviewed and managed by the University of Minnesota in 
accordance with its conflict of interest policies. PA
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Undergraduate Kayne Lussier, center, answered 
questions about his research with the IGDILab at 
the 2017 TRIO McNair Poster Symposium.
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Above, the late Stan Deno, educational psychology 
professor and CBM pioneer, on campus in 2011

A U pioneer in educational 
psychology started a revolution in  
special education that spread to 
classrooms everywhere

HOW DO YOU MEASURE a young 
person’s progress in reading?

That was the problem that occupied 
the mind of the late Stan Deno, PhD ’65, 
as a young University researcher. After 
starting his career teaching high school 
biology, Deno turned toward special 
education. He went back to graduate 
school to study classroom behavior and 
learning.

Deno became a master of measuring 
what happens in classrooms. His major 
focus was on reading and spelling at 
elementary grade levels. Returning to 
Minnesota after his first faculty job 
in Delaware, he invented what came 
to be known as curriculum-based 
measurement, or CBM.

CBM is a fast, easy way for teachers 
to track their students’ progress through 

one-to-one interactions across time. 
Rather than infrequent and demanding 
assessments, CBM provided teachers 
ways to measure student achievement as 
often as once a week and adjust teaching 
to help students progress. It has given 
teachers a powerful tool to tailor their 
instruction for individual students.

Designed for special education, CBM’s 
impact soon went far beyond. It has 
reached general classrooms and students 
across the nation and around the world.

With the advent of digital 
technology, CBM has also formed 
the basis for a growing number of 
commercially available systems, 
including Early Learning Labs, CEHD’s 
first tech start-up (see the companion 
story on page 20).

FastBridge Learning, AimsWeb, Easy 

CBM, DIBELS, and EdCheckup are all 
based on CBM.

A BRILLIANT IDEA
In 1953, physician Virginia Apgar had 
a brilliant idea: rate the general health 
of newborns on a 10-point scale at the 
moment of birth and again five minutes 
later. Physicians assigned points based 
on crying, breathing, oxygen-infused 
skin color, moving limbs, and heart 
rate—indicators they could act upon. 
As the Apgar test was adopted, infant 
mortality rates plunged around the 
world.

Stan Deno’s brilliant idea for special 
education had important parallels to the 
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Apgar test. He wanted outcome measures 
to be brief and easy to use, meaningful, 
accessible and inexpensive, connected to 
long-term outcomes, and able to produce 
data that teachers could act upon.

Simple indicators of academic 
competence would estimate a student’s 
strength, or skill level, in a specific 
subject at a point in time. The simplicity 
would make it easy to measure often 
so teachers could track their students’ 
academic growth over weeks, months,  
or a year. 

Reading was the first subject area to 
address.

“We needed measures,” Deno related 
later. “I was working with reading expert 
Donna Goodell about 1974 and I asked 
her, ‘Donna, how are we going to do this? 
For core skills, what are the behaviors 
that people engage in?’ and she said, 
‘Word recognition and comprehension.’  
I thought, ‘Okay, vital signs data.’”

As indicators of a student’s 
overall reading competence, Deno 
demonstrated that the words a student 
reads aloud correctly from text in a 
certain amount of time, as short as a 
minute, were strong correlates of much 
longer, widely accepted measures of 
reading achievement. 

RESEARCH TO PRACTICE
The research underlying the widespread 
use of progress-monitoring procedures 
for CBM was carried out in the Institute 
for Research on Learning Disabilities, a 
center in the College of Education from 
1977 to 1983, where Deno served as 
research director.

Phyllis Mirkin (1931–82) was Deno’s 
partner at the institute. Together 
they authored Data-Based Program 

Modification: A Manual in 1977.
Gary Germann, a young director 

of special education in east central 
Minnesota, read the manual. He was 
struck by Deno and Mirkin’s vision of a 
delivery model based on the assumption 
that the disability is never the problem; 
the problem is the discrepancy between 
the child’s actual and expected progress.

Germann called Deno in the winter 
of 1979, which led to years of close 
friendship and productive collaboration. 

As director of the Pine County 
Special Education Cooperative, 
Germann invited Deno and Mirkin 
to provide the intellectual and 
developmental capital, the time and 
energy of their graduate students, 
and supportive science to create a 
comprehensive intervention- and 

outcome-based education problem-
solving system. As German described 
it, the cooperative would provide “two 
school psychologists to manage the 
implementation effort, an unbelievable 
group of willing teachers, a supportive 
group of principals, and the nervous 
approval of the superintendents.” He 
provided the leadership.

In 1981, the Pine County Special 
Education Cooperative conducted its first 
fall, winter, and spring benchmarking 
of all students in its districts using CBM. 
The collaboration refined and validated 
CBM and developed a nationally 
recognized data-based special education 
system. It moved the Pine County 
districts ahead dramatically in their 
ability to meet the needs of children 
with learning disabilities.

Ten years later, Germann initiated 
the development of the St. Croix River 
Education District (SCRED). Through 
the 1990s, it led member districts’ efforts 
to develop a continuous database of all 
students’ academic performance and 
an electronic data management system. 

A third-grader read for one minute to his teacher, 
who monitored and showed him his progress with 
FAST, a system based on CBM research.
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This work, along with Doug Marston 
and colleagues in Minneapolis Public 
Schools and other districts around the 
country, provided demonstrations, 
platforms for 
research, and 
a foundation 
for expansion 
of CBM to 
classrooms 
throughout the 
country.

Kim Gibbons 
was a doctoral 
student at the 
University of 
Oregon in 1995, 
seeking an 
internship, when 
her adviser, Mark 
Shinn, Ph.D. ’81, 
connected her 
with Germann.

“I thought I might stay a year, 
and I stayed 20,” she laughs. Gibbons 
became the special education director 

after Germann’s retirement, and later 
the executive director.  She carried on 
Germann’s legacy and led the charge in 
helping the SCRED districts implement 

the response-
to-intervention 
framework 
that included 
CBM as a core 
component.   

Gibbons got to 
work closely with 
Deno, including 
teaching classes 
at the U. He was a 
powerful influence 
and mentor.

“As CBM 
was taking hold 
nationwide, 
with response to 
intervention and 

multi-tiered systems of support, the St. 
Croix River Education District was way 
ahead of the curve,” says Gibbons. In 
fact, SCRED secured legislative funding 

in 2007 to form a statewide response-to-
intervention center.

In 2015, Gibbons joined the 
University’s Center for Applied Research 
and Educational Improvement to help 
scale up evidence-based practices in 
Minnesota school districts. 

HONORING A GIANT
Deno mentored nearly 100 doctoral 
students and junior researchers in his 40 
years at the University of Minnesota. His 
students continued and expanded his 
commitment to CBM and problem-solving 
education. Individuals like Mark Shinn, 
Lynn and Doug Fuchs, Christine Espin, 
Doug Marston, Gerald Tindal, and a host 
of others continue that research today. 

With alumni all over the world, he 
continued to share ideas and loved to 
hear about their work until just days 
before he died in 2016. Known as down-
to-earth and amiable, he marveled at 
CBM’s global life of its own. 

“Was so good to see you for the 
first time since 1999,” wrote Shabari 
Karumbaya, ’99, a former student from 
India working in Singapore in May 2016. 
“CBM is everywhere.”

For his career of distinction, Deno 
posthumously was awarded the 
University’s highest honor to alumni in 
May 2017. His family accepted the award 
in a ceremony following a memorial 
conference attended by alumni from as 
far away as the Netherlands.  

Learn about CBM from more than 50 
researchers and practitioners in  
A Measure of Success: The Influence of 
Curriculum-Based Measurement on Education, 
Espin, McMaster, Rose, and Waymen, eds. 
University of Minnesota Press, 2012.  
www.upress.umn.edu/book-division/
books/a-measure-of-successJA
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At the Stan Deno Memorial Conference in May, left to right, Doug Marston, Jerry Tindal,  
Scott McConnell, Lynn Fuchs, Joe Jenkins, Sue Rose, Geoff Maruyama, Kristen McMaster,  
Doug Fuchs, Frank Symons, Chris Espin.

“Stan was not 
afraid to get his 
feet wet in the 

schools and 
classroom and to 

test his ideas with 
data and research.”

—GARY GERMANN

http://www.upress.umn.edu/book-division/books/a-measure-of-success
http://www.upress.umn.edu/book-division/books/a-measure-of-success
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A SET OF precious books sits in the office of associate 
professor J.B. Mayo—red leather-bound social studies textbooks 
from the early 1950s and a logic textbook dated 1891. The 
books belonged to Mayo’s great-grandfather, Charles Franklin 
Simpson, first in an academic lineage of four generations.

Mayo never knew his great-grandfather but became 
interested in social studies as a kid.

“In my house it was just standard that we would watch the 
news,” he says of his childhood in Virginia. “Every night at 
6:30, it was normal to not talk because of the news.” 

Mayo taught in Virginia schools for more than seven years 
before moving to the University of South Florida to complete 
a PhD in education. He arrived in Minnesota for postdoctoral 
work in 2005. As a faculty member in the Department of 
Curriculum and Instruction today, Mayo’s area is social studies 
education.

“I prepare teachers,” Mayo says. “I teach them how to teach 
with an equity mindset.” 

Diversity and democracy
Mayo pursues a full line of research. One of the leading topics 
is how to bring the histories of lesbian, gay, bisexual, and 
transgender persons and communities into the classroom. 

He researches and writes about school genders and 
sexualities alliances, or GSAs. In schools with GSAs, he has 
found, there is more acceptance of various sexual orientations 
and of difference.

“There is still bullying going on—that hasn’t been solved,” 
he says. “But where there are GSAs, the issues that queer 
students face are far decreased.”

A new area of research for Mayo centers on “Two Spirit” 
people among American Indian communities. Nations such as 
the Navajo have recognized the idea that one person can embody 
both the masculine and the feminine spirit simultaneously. Mayo 
teaches that you don’t have to destroy difference.

“It can be appreciated, it can be exalted,” he says. “Folks have 
been valuing difference for thousands of years.”

Mayo also coordinates the Teacher–Scholars of Color 
program, which is open to all teacher candidates of color in 
CEHD’s initial licensure programs and provides resources to 
attract and retain them.

In 2016, the University recognized Mayo’s dedication to 
equity in schools with the Josie Johnson Human Rights and 
Social Justice Award. 

College in the family
That brings Mayo back to the books in his office. His great-
grandfather—Charles Franklin Simpson, owner of the books—
was the son of a slave: “Alfred X,” says Mayo. “We never knew 
his last name.”

In the 1880s, Simpson studied at Wilberforce University 
in Ohio, joined the faculty, and later moved to Lawrenceville, 
Virginia, where he taught at St. Paul College. His field was 
social studies.

Family members continued the college tradition. One 
became a professor, and Mayo’s grandmother taught for 41 years, 
integrating her school system in Powhatan County in 1967.

Mayo opens the old brown textbook owned by his great-
grandfather and points to a yellowed slip of paper.

“This is the best part,” he beams. “Here is a tardy slip 
excusing a student for being late in 1908. It is signed by 
Professor Simpson.”

—Michael Moore

Read the full story at connect.cehd.umn.edu/an-academic-legacy.

 |  F A C U L T Y  P R O F I L E

An academic 
legacy
Fourth-generation educator 
J.B. Mayo Jr. prepares teachers 
and works to advance equity
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Honored
Melissa Koenig (child development) is 
the recipient of a 2017 Sara Evans Faculty 
Woman Scholar/Leader Award. The award 
is sponsored by the University’s Office of 
the Executive Vice President and Provost 
and the Women’s Center. It recognizes 
women faculty at the University who 
have achieved significant national and 
international accomplishments and who 
contribute as leaders on campus.

Ann Masten (child development) will 
receive the 2018 Smith Medal from 
her alma mater, Smith College, for her 
outstanding achievements in research and 
public engagement in child development 
issues around the world. The Smith Medal 
was established in 1962 to recognize 
alumnae who exemplify in their lives and 
work “the true purpose” of a liberal arts 
education. She will receive the award at a 
Smith College ceremony on Feb. 21.

Joel Maturi, U of M athletic director 
from 2002 to 2012 and retired adjunct 
professor in kinesiology, was honored 
by the University in naming the sports 
pavilion the Joel Maturi University 
Sports Pavilion.

Gary Peter’s (organizational leadership, 
policy, and development) collection of 

short fiction, Oranges, was named the 
winner of the 2016 Many Voices Project 
Competition in Prose sponsored by New 
Rivers Press. The national competition 
promotes the work of new and emerging 
writers, with one prize given each year in 
prose and one in poetry.

Cliff Poetz (Institute on Community 
Integration) received the Leadership in 
Advocacy Award from the Association of 
University Centers on Disabilities. This 
award is presented to an outstanding 
individual or family member who 
has exhibited exceptional leadership 
and self-advocacy skills in the area of 
developmental disabilities. He received 
the award at the association’s November 
conference in Washington, D.C.

Michael Stebleton (organizational 
leadership, policy, and development) 
was presented the NCDA Merit Award 
from the National Career Development 
Association. The award was presented at 
the NCDA Global Conference and honors 
individuals who have made significant 
contributions to the field of career 
development, including education and 
mentoring of career counseling students, 
exemplary career programs, research in 
the field, and advocacy.

Marlene Stum (family social science) 
is the winner of the 2017 Outstanding 
Engagement Award from the Association 
of Public and Land-grant Universities 
Board on Human Sciences, Inc. The award 
recognizes a campus-based or a state-level 
faculty member with exceptional creativity 
and scholarship in the development, 
application, and evaluation of outreach, 

extension, and public service programs.

Appointed and elected

Peter Demerath (organizational 
leadership, policy, and development)  
was elected president of the Council  
on Anthropology and Education 

(CAE). A section of the American 
Anthropological Association, CAE was 
founded in 1968 to support scholarship 
on schooling in social and cultural 
contexts and human learning both 
inside and outside of schools. 

Zan Gao (kinesiology) was reappointed 
as a high-end foreign expert on physical 
activity and health by the People’s 
Republic of China for summer 2017. 
During his appointment tenure, Gao 
was based at Hunan Normal University 
(Changsha, China). 

Michael Rodriguez (educational 
psychology) was appointed chair of 
the Department of Defense’s Advisory 
Committee for Military Personnel 
Testing. The advisory committee designs, 
develops, and validates research of the 
Armed Services Vocational Aptitude 
Battery and related tests, including 
noncognitive assessments addressing 
readiness for military life.

Misty Sato (curriculum and instruction) 
served on the editorial team for the newly 
published SAGE Handbook of Research on 
Teacher Education with editors D. Jean 
Clandinin at the University of Alberta and 
Jukka Husu at the University of Turku, 
Finland. This international overview 
of the current landscape of teacher 
education research offers a landmark 
collection of research as well as insights 
about how research can influence future 
practices and policies.

 |  F A C U L T Y

Marlene Stum

Michael Stebleton
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MINNESOTA IS NOT only the Land of 10,000 Lakes but 
the birthplace of a very special group of alumni who call 
themselves “McAvites” after Leo McAvoy, PhD ’76. McAvoy is 
a world-renowned scholar of outdoor recreation planning and 
policy and a beloved U professor emeritus of kinesiology.

Like their mentor, McAvites are outdoor enthusiasts who 
now live and work far and wide. Last July, a number of them 
outside the state traveled back to Minnesota to celebrate with 
McAvoy and his family when he received the University’s 
Outstanding Achievement Award, its highest award to alumni. 
In fact, they camped in his backyard.

A few weeks later, McAvoy and his wife Katie were at the 
Superior Hiking Trail campsite they volunteer to maintain.  

The field of parks and recreation has changed since McAvoy 
transitioned from graduate student in recreation, park, and 
leisure studies to faculty member in 1976. Increased use 
of technology, growth of urban areas, and concern about 
children’s safety has increased the need to promote open space 
and interaction with the environment.

At the same time, you can find outdoor recreation programs 

in settings beyond city and 
state parks. School districts 
incorporate activities like cross-
country skiing in their physical 

education programs. Adventure travel is a growing sector of 
tourism. Retail stores like REI Co-op sponsor outings. McAvoy’s 
work played a role in these trends because of his dedication 
to ensuring all populations have access to, and appreciate, the 
multitude of benefits wilderness offers.

McAvoy’s focus on inclusive recreation stands out. His 
groundbreaking research challenged long-held myths about 
the preferences of individuals with disabilities for outdoor 
environments and the extent of their ability to participate in 
adventure activities. He collaborated with community groups 
like Wilderness Inquiry to develop strategies and set legislation 
to ensure the outdoors were wholly accessible—not just by 
paving a single trail. 

Another area of McAvoy’s work yielded vital insight and 
guidance for balancing public land regulation with American 
Indian culture. While a federal entity like the National 
Park Service may be charged with managing land adjacent 
to American Indian reservations, the land often originally 
belonged to the tribe, and members value it for cultural and 
recreational purposes. McAvoy partnered with the Leech Lake 
Band of Ojibwe, among other tribes, to study how they used 
protected areas close to their reservation and how best to 
collaborate with external agencies on use policies.  

In the classroom, McAvoy’s commitment to intense field 
training made him a memorable professor. Engaging his 
students in hands-on learning put a “gleam in his eyes,” 
according to a frequent co-investigator, Dan Dustin. McAvoy’s 
students learned technical skills on backpacking trips to 
Montana and how to build a snow house in the Boundary 
Waters Canoe Area Wilderness. They went on to become 
accomplished professionals in a variety of organizations that 
organize and teach outdoor activities. Many now lead groups 
to the same spots they visited with McAvoy. 

Thanks to McAvoy’s legacy, they continue to make sure 
that everyone can enjoy Minnesota’s 10,000 lakes—and the 
outdoors far beyond. 

—Ann Dingman

Everybody 
outside!
Inspiring leader opens the door 
to parks and recreation
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Leo McAvoy led the way on a ranch 
ride near Bob Marshall Wilderness in 
Montana, left. He celebrated his award 
with colleagues and former students at 
Coffman Union, right.
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DEAR FELLOW ALUMNI, 
At the University of Minnesota, fall is all about new beginnings. A new academic year brings new students, 
new classes, and a fresh slate of plans for the year ahead. This year your CEHD Alumni Society Board, 23 
strong, welcomed nearly 500 first-year students at the annual CEHD Block Party. Student engagement is 
paramount in creating lifelong community engagement and learning.

We had a great time spending a day with Cookie Cart during our Day of Community Service on October 
14. Cookie Cart is a positive learning environment in North Minneapolis where teens gain work, life, and 
leadership skills through experience and training in a bakery. Our Homecoming Pre-Parade Tailgating 
Gathering at Burton Hall, followed by the Homecoming Parade, is always a rousing time for both students 
and alumni. See the photos on the next pages.

Stay tuned as we roll out an exciting lineup of events in 2018 including CEHD Research Day, our alumni 
networking event with undergraduates, the Rising Alumni Awards, Celebration of Scholars, and more! We 
are asking you—CEHD Alumni—to play a large role in the coming year’s events because, after all, you are 
such a large part of what makes CEHD great. We hope that throughout 2017–18, you will connect virtually 
by sharing your stories and memories either online or via social media.

Thanks for all of your contributions. I look forward to connecting with you at one of our events this year. 
Feel free to drop me a line at newbrightonmark@msn.com. 

FROM THE  
PRESIDENT
MARK GROVES,  
AA ’83, BA ’90
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Outstanding 
alum, 
outstanding 
service
Jan Ormasa (’74, ’90), center, celebrated with 
the CEHD Alumni Society Board and friends 
as she received the U’s Alumni Service 
Award in October—its highest award for 
alumni volunteerism. Ormasa worked as a 
special education teacher and administrator 
for Hopkins Public Schools for over 40 years. 
Her passion for education and advocacy 
shines as a member of the National Alliance 
on Mental Illness (NAMI) and PACER Center 
boards and the CEHD Women's Philanthropic 
Leadership Circle. She is past president of 
the CEHD Alumni Society Board.

mailto:newbrightonmark@msn.com


CELEBRATING  
A CENTURY
The School of Social Work marked its 100th anniversary with a gala at the 
McNamara Alumni Center October 7. Nearly 400 attended, many traveling from 
around the country.   

PBS talk-show host Tavis Smiley (top left photo below) gave the keynote 
address and then moderated a stand-out panel discussion about social justice 
for a better world: (bottom left, left to right) Sage Foundation president Sheldon 
Danziger, child welfare expert Alan Dettlaff, social justice scholar Michele Fine, 
and internationally renowned activist Winona LaDuke.

“I enjoyed the gala thoroughly—well organized and very cheerful,” wrote 
Rosemary Martin ’66 (center right below with Dean Quam). “And the panel was 
terrific! Very impressive experience and wisdom!” 

Sweet Day  
of Service
CEHD alums were among U of M alumni who 
teamed up in 30 cities for the fourth annual 
Day of Service on October 14. Cookie Cart 
was one of more than a dozen sites in the 
Twin Cities. It drew lots of enthusiastic CEHD 
volunteers to a fun place on the Northside of 
Minneapolis where teens gain work, life, and 
leadership skills in a bakery. 

 |  A L U M N I
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Share your news
Land a new job? Celebrate a 
professional milestone? We want to 
share your news! All our alumni class 
notes are now published online. Go 
to www.cehd.umn.edu/alumni/news 
and select Class Notes. Please send 
us your news—and photos if you have 
them.  
Link to the form on the above 
web page.

CEHD Alumni and Friends on  

CEHD Alumni & Student Networking 

Group on 

@UMN_CEHD_Alumni on Twitter

http://www.cehd.umn.edu/alumni/news/
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cheer!
More than 400 alumni, students, and faculty attended the tailgate gathering on 
Friday night before the Homecoming parade. CEHD’s largest group ever—and the 
largest college representation in the parade—marched down University Avenue 
chanting, “CEHD! This is where you want to be!” It was an electrifying night!

CEHD community members of all ages prepared for the parade in T-shirts 
sporting the college and U logos and 2017 Homecoming slogan, “Tradition 
never graduates.” Top right, Dean Quam and Alumni Society Board president 
Mark Groves led the CEHD contingent down University Avenue.



When I accepted the role of chair for 
CEHD’s Improving Lives campaign, I 
must admit that leading a $62 million 
campaign seemed rather daunting. 
Now, six years into our campaign, we 
have surpassed our goal, reaching 
$75 million in gifts to support CEHD 
students, faculty research, and 
special initiatives.

In September, the University of 
Minnesota celebrated the public 
launch of its largest philanthropic 
initiative in University history, 

Driven: The University of Minnesota Campaign, with a 
goal of $4 billion. Planning for this campaign began 
soon after President Eric Kaler arrived in 2011. 
The generosity of University alumni and friends 
has resulted in gifts totaling $2.5 billion to date. At 
the launch, President Kaler said, “I can’t think of a 
better investment in the state of Minnesota than the 
University of Minnesota.…We are an unbelievably 
strong magnifier of private philanthropy for the 
public good.”

As the Driven campaign moves into its public phase, 
CEHD kicks off Phase II of Improving Lives, with an 
increased goal of $100 million. An exciting priority 
for this second phase is a new facility for the top-
ranked Institute of Child Development. The building 
site is in the historic Knoll area on the East Bank 
of the Minneapolis campus, where the existing 
building stands now. Chairing the campaign for this 
transformational project is truly an honor.

In the following pages, you will read about several 
giving opportunities for Improving Lives. You will 
also find the donor roster for the past fiscal year. On 
behalf of the CEHD Campaign Cabinet, thank you to 
all who give to CEHD and partner with the college to 
improve lives.

Together, driven by a  
belief in a better tomorrow

6,928 donors
$75,567,557 raised
78% faculty & staff 
campaign participation

A CAMPAIGN FOR THE COLLEGE OF EDUCATION + HUMAN DEVELOPMENT

improving lives

cehd.umn.edu/improving-lives/

Louellen Essex, PhD ’79 
Chair, Improving Lives campaign
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Conceptual design for a 
new home for the Institute 

of Child Development 
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Improving Lives Phase II— 
Building for the future
Since 2012, the College of Education and Human Development 
has raised more than $75 million to support faculty, students, 
research, and outreach, all of which are improving the lives of 
children, families, organizations, schools, and communities. 
Now, in conjunction with the University of Minnesota’s Driven 
campaign, we are launching Phase II to continue building on the 
transformative work of the college and the continued needs of 
our community, nation, and world.

A new facility for the Institute  
of Child Development | $20 million
A consistently top-ranked program, the Institute of Child 
Development is based in one of the oldest buildings on campus. 
Its field-shaping work on autism, executive function, language 
development, children’s mental health, resilience, and more is 
changing lives. Institute faculty and researchers are at the cusp 
of new discoveries that could lead to even greater success in 
finding solutions to some of society’s most pressing problems. 
Yet our full potential is limited by current facilities, which are 
outdated and spread among multiple buildings. It is time to bring 
our expertise together in a modern facility that supports the 
changing demands of today’s research (conceptual design above). 
We also seek to expand our laboratory school and increase our 
ability to get new knowledge into the hands of practitioners, 
where it can be used to make an immediate difference in the 
lives of children and families.

Leveraging the future for our students |  
$6 million
Teachers, social workers, early childhood educators, school 
counselors, and family therapists—CEHD’s students have a 
passion for helping people and their communities. To help them, 
we must find ways to reduce the cost of their education and allow 
them to graduate with a reduced debt load. Raising funds for 
student scholarships—especially at the graduate level—is a high 
priority for Improving Lives Phase II. 

Envisioning the future: support for 
innovation, research and development,  
and new collaborations | $5 million

Under the leadership of Dean Jean Quam, the college has 
become increasingly innovative and entrepreneurial. For 
example, the Educational Technology Innovations group is using 
technology to re-envision faculty work in ways that reach many 
more schools, teachers, communities, and parents. Its first 
successful project launch expanded PRESS, a tiered reading 
intervention program for teachers.

Providing a foundation for critical  
research and programs | $4 million
Endowed chairs and professorships provide the critical edge 
of excellence for our outstanding and creative faculty. These 
endowments support graduate students, travel to conferences, 
equipment, and other costs that provide a margin of excellence. 
Such chairs and professorships also help the college retain our 
best and most in-demand faculty members. The college seeks 
support for key faculty areas, such as STEM education, child 
development, school psychology, and health-based social work—
priorities now and into the future.

Paving the way for a more diverse  
teacher workforce | $3 million
In the 2015–16 school year, a survey by the U.S. Department of 
Education showed that about 80 percent of teachers nationwide 
were non-Hispanic white. At the same time, our K–12 student 
population is much more diverse. Research tells us that students 
do better in school when their teachers include professionals 
who look like them and have a shared culture or experience. 
The college is finding alternative pathways for K–12 licensure, 
which will recruit more diverse and bilingual students into the 
teaching workforce. Support in this area will help the college 
expand current school and district partnerships and develop new 
pathways. 



Spirit and service
In September 1943, Minneapolis Central High School graduate 
Frances Harrison began riding streetcars to classes at the 
University of Minnesota. Living at home, she embraced the 
opportunity to soak in knowledge across fields. She particularly 
liked anthropology and biology and majored in psychology. 

It came as no surprise to many when Frances progressed 
straight from undergraduate coursework to obtain a master of 
social work. Frances always wanted to help people.

Armed with her MSW in 1949 and looking to escape Minnesota 
winters, she took a social work job in the Portland, Oregon, 
school district. Her early cases included helping children with 
polio. 

Frances loved to travel. On her first summer break, she 
took a road trip to Mexico in a convertible with the top down. 
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The adventure continued in 1955 when she 
married Richard Edgar, then on active duty in 
the Navy. Frances soon found herself on the 
Mediterranean, meeting up with Richard in 
ports from Gibraltar to Istanbul. 

She embarked on a career of service. After 
working with the Seattle Family Society and 
Seattle Public Schools, she entered private 
practice. As a social worker, she focused on 
helping clients through counseling guided by 
principles and insights of psychoanalysis. She 
grew acutely aware of the historical atrocities 
affecting Native Americans across the country 
and hoped to address the lasting effects.

In recent years, while donating her personal 
library of more than 300 books to the 
University of Washington’s School of Social 
Work, Frances also reconnected with her 
alma mater. As the Harrison-Edgars explored 
what kind of philanthropic impact to make 
in partnership with the College of Education 
and Human Development, they focused 
on Native Americans, specifically women 
pursuing an MSW. The idea of endowing a 

fellowship fund to support social work education for students far 
into the future excited Frances.

Last May, Frances passed away at age 91. When Richard shared 
the news with CEHD, he also declared his desire to fund the 
fellowship steeped in her passion for underserved peoples and 
recognition of need in those communities.

The Frances Harrison-Edgar and Richard Edgar Endowed 
Fellowship will be a legacy of Frances’s work, care, and 
concern for others. Through its recipients, the fund will serve 
communities across Minnesota, the Upper Midwest, and the 
nation, as many Native American social work graduates return 
to their home communities. In a unique and powerful way, this 
gift is designed to create a cyclical impact, changing many lives 
along the way.

The first Harrison-Edgar Fellow will be named in 2018.

“Frances was a spirited, independent soul who cared deeply for 
others, gave generously of her time and resources, treated her 
clients with great respect, and brought comfort and happiness to 
those she loved, while having some fun doing it!” says Richard. 
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Fostering  
financial education

Marvin E. Bauer—Marv to his many 
friends—is a professor emeritus 
in the University’s College of Food, 
Agricultural & Natural Resource 
Sciences (CFANS). A pioneer and field 
shaper in the science of remote sensing, 
he spent four decades investigating, 
developing, and refining its applications 
to help analyze land use and monitor 
lake quality.

Bauer’s illustrious career was matched 
by that of his late wife, Jean Bauer, a 
professor in CEHD’s Department of 
Family Social Science. Her scholarly 
legacy in extension and research 
focused on how family economics are 
affected by policy. With an academic 
foundation in home economics 
education, including a PhD from the 
University of Illinois, her commitment 
to financial education for high school 
students and families was lifelong. 

In the past few years, Marv has made 
generous philanthropic gifts aimed 

Welcoming 
our new chief 
development 
officer
Susan Oswald Holter, ’87, senior de-
velopment officer with CEHD, has 
been named chief development officer 
for the college, where she will provide 
leadership for Phase II of the college’s 
Improving Lives campaign.

“Susan has served our college very 
well for years,” said Dean Quam. “We 
have a shared vision for CEHD and 
agree on our priorities for the college.”

Holter has worked with individu-
als, corporations, and foundations in 
the Twin Cities and been part of four 
campaigns in the community, with 
Minnesota Public Radio, the Science 
Museum of Minnesota, and Campaign 
Minnesota and Driven at the U. In 
CEHD, she helped to lead a successful 
faculty and staff campaign as part of 
Improving Lives, Phase I, and is work-
ing to develop plans for a new building 
for the Institute of Child Development. 
She succeeds Lynn Slifer, who accept-
ed a new role at the University of Min-
nesota Foundation.

“CEHD is more than a place I work 
every day—it is my family, my passion, 
my focus,” says Holter, who received 
her B.S. in elementary education 
from the college. “Everything that is 
important to me throughout my life 
and career converge right here, right 
now—creativity, diversity, leadership, 
the value of education, and a belief in 
the power of philanthropy.”

to insure that CEHD and University of 
Minnesota Extension will be able to 
carry Jean’s legacy far into the future. 
Funds support faculty and graduate 
student research and outreach in family 
economics. His most recent gift of $50,000 
to establish the Jean W. Bauer Fund for 
Financial Education will support early 
financial training for high school students. 
Currently, the fund is supporting associate 
professor Joyce Serrido’s partnership 
program with public schools.

“Because early financial education is the 
foundation for later financial literacy, 
there is an urgent need to reach out—and 
to teach—our youth how to make good 
financial choices now—before they find 
themselves struggling financially,” says 
Serido.

Marv agrees.

“The need for financial education is 
greater now than in the past, when 
financial education was part of high 
school curricula,” he says. “Jean would 
have loved this fund, for it addresses a 
pressing need in an area to which she was 
passionately committed. I’m excited to 
partner with CEHD to make this critical 
outreach effort as impactful as possible.”
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$5,000,000 or more

3M Company and 3M Foundation
The Bush Foundation
Carmen and Jim Campbell
Campbell Foundation
McKnight Foundation
Target Corporation and 

Foundation

$1,000,000 to $4,999,999

Joel and Susan Barker
Best Buy Foundation
CHS Foundation
Irving Harris Foundation
Marguerite Henry Family Trust
William and Flora Hewlett 

Foundation
John E. and Nancy E. Lindahl
Lynne & Andrew Redleaf 

Foundation
Richard M. Schulze Family 

Foundation
Leo and Christine Stern and The 

June Stern Family Foundation
Dorothy McNeill Tucker*

$250,000 to $999,999

Alliss Educational Foundation
Anonymous donor
Robert Beck* and Corrie W.  

Ooms Beck
Bentson Foundation
Patrick J. and Shirley M. Campbell
Patrick and Shirley Campbell 

Foundation
Cargill, Inc., and Cargill 

Foundation
Lily E. and Duane M. Christ
Emerald Foundation, Inc.

Roxana R. Ford Trust
B. C. Gamble and P. W. Skogmo 

Fund of the Minneapolis 
Foundation

General Mills and General Mills 
Foundation

Lowell and Cay Shea Hellervik
Timothy S. Hess
Sheldon T. and Karen J.* Hess
Earl V.* and Marilyn E. Hobbs
Hubbard Broadcasting, Inc., and 

The Hubbard Broadcasting 
Foundation

Innovative Programming Systems, 
Inc.

Life Innovations, Inc.
Robert R. McCormick Foundation
Minnesota Educational Computing 

Corporation
Northwest Airlines
David H. Olson and Karen B. Olson
Craig Orthmann and Christine 

Hess Orthmann
The PDI Charitable Giving Fund–

Saint Paul Foundation
Personnel Decisions International
John W. and Nancy E. Peyton
Pillsbury Company and Pillsbury 

Company Foundation
Pritzker Children’s Initiative
Karen Sternal and William V. 

Lahr*
Wilson Learning Corporation

$100,000 to $249,999

ALZA Corporation
American Express Company and 

American Express Foundation
American Guidance Service
Gail Nygaard Anderson

Anonymous donor
Marvin E. and Jean W.* Bauer
Bezos Family Foundation
F. R. Bigelow Foundation
Ellen M. Blank
Mary and Norman* Bowers
Frank R. Braun
Cardinal Properties LLC
CBM Wireless Group LLC
John B.* and Mary Jean Custer
Ruth and Bruce* Dayton
Doris Duke Charitable Foundation
Greater Twin Cities United Way
John E. and Sharon K. Haugo
John and Sharon Haugo Living 

Endowment Fund–ELCA
Janet Chalgren Hoag
M. Janice Hogan-Schiltgen
C. David and Georgiana G. 

Hollister
James H. Houchens and Dianne 

Randin-Houchens*
Dan F. Huebner Estate
Julie M. Jensen
Johnson & Johnson
Billie Jo Jones and Scott H. Davis
Elliot S. and Eloise Kaplan
Robert E. Keane
Philip* and Amy Jean Knorr
Kathleen A. Maloy and Heather 

L. Burns
Mardag Foundation
Jennifer M. Marrone and David 

H. Short
MCI Foundation
Jane S. Miller
Minnesota Community 

Foundation
Jacqueline S. Mithun
Charles E. Noreen
Oswald Family Foundation
Irene M. Ott
Allison R. “Pete” and Patricia R.* 

Palmer
Mary Alyce* and P. David Pearson
Dorothy J. Petitt
Jay and Rose Phillips Family 

Foundation

Robert D. and Judy G.* Potts
Nicholas J. Puzak
Virginia G. Puzak
Robert W. and Joyce H. Rosene
Jack and Marty Rossmann
James H. Scatliff* and Family
Saint Paul Foundation
Bruce R. and Alice M. Thomas
Alice and Bruce Thomas 

Charitable Fund–American 
Center for Philanthropy

Mary M. Tjosvold
Verizon Wireless
Bill and Judy Walter
Wells Fargo Foundation
Jeffrey and Mary Werbalowsky
Wood–Rill Foundation
Xcel Energy
John P. and Eleanor Yackel
Mr. and Mrs. John A. Youngquist

$25,000 to $99,999

Altria Group, Inc.
American Honda Motor Company
Delwin Anderson Charitable Gift 

Fund–T. Rowe Price Program 
Charitable Giving

Elizabeth B. Anderson
John W. and Charlotte M. 

Anderson
Ayers Bagley and Marian-Ortolf 

Bagley
Baumann Foundation
Glen and Harold Bend Foundation 

of the Saint Paul Foundation
Gordon Berg Endowment of the 

Foundation for the Carolinas
Mr. and Mrs. Gordon Berg Donor 

Advised Fund–Foundation for the 
Carolinas

Judith A. and Edward Bergauer
Pauline Boss
Robert H. Bruininks and Susan A. 

Hagstrum
JoAnne Buggey
Family of Russell W. Burris
Julianne Bye
The Canadian Institute for 

Advanced Research

The names listed in this roster are donors to the College 
of Education and Human Development and qualified for 
membership in the Presidents Club either before or during the 
fiscal year ended June 30, 2017. Also listed are donors to the 
Women’s Philanthropic Leadership Circle. A complete donor 
list is available at cehd.umn.edu/giving.
The first section represents life-to-date giving to the college.

Roster of Donors 2016–2017
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We have made every effort to 
accurately reflect contributions 
to the college. If you find 
an error, please contact the 
Office of External Relations at 
612-625-1310.

*deceased

Donna Lee Carnes
Carolyn Foundation
Marcia and Dick Carthaus
Ceapro, Inc.
Dante Cicchetti
Margaret S. Carlson Citron and 

Paul Citron   
Citron Family Fund–Minneapolis 

Foundation
Almond A. Clark
Shirley M. Clark
Richard W. and Jean Illsley Clarke
John and Grace Cogan
Comer Science & Education 

Foundation
Committee on Diagnostic Reading 

Tests
Compass Institute
Kim M. and David B. Cooke
Bernice E. Cullinan
Deluxe Corporation Foundation
Dayton Hudson Corporation and 

Dayton Hudson Foundation
Dina A. and Stanley L.* Deno 
Thomas A. and Mona C. Dougherty
Ann T. Drinkwalter
Susan M. Duncan
Denneth and Joan Dvergsten
Education Impact Fund of the 

Saint Paul Foundation
Egyptian Cultural and Educational 

Bureau
David and Joan Elton
The Emily Program
Ane Gerda Zahl Eriksson and Aled 

Rhys Jones
Hans G. Eriksson in memory of 

Mari-Anne Zahl
Jeffrey M. and LeeAnn M. Ettinger
David E. Evans
G. Edward Evans
FHL Foundation, Inc. 
Ruth and Leroy Fingerson
Ross Flom

Forest City Ratner Companies
Foundation for Child 

Development
Terry G. and Quinley T.* Free
Iris C. Freeman and Warren D. 

Woessner
Woessner-Freeman Family 

Foundation–American 
Endowment Foundation

Charles and Iris Post Fried
Laura and Anna E.R. Furness 

Fund–Saint Paul Foundation
Burt and Nan Galaway
Generation Next
Marvin E. Goldberg
Janice I. Goodno
Gray Family
Megan Gunnar 
Harlan S. and Ruth M.* Hansen
Sunny S. and Tor K. Hansen
Gail and Stuart Hanson
Ray Henderson
John L. and Catherine J. Hill 

Education Fund of the Saint Paul 
Foundation

Don and Dorothy Hilligoss
Hilligoss Family Foundation 

of the Minnesota Community 
Foundation

Hotel Restaurant and Club 
Employees

Elizabeth A. Huey
IBM Corporation
IBM International Foundation
Robert W. Jackson
Lorena W. Jacobson
Veronica J. Johnson
Jean Burhardt Keffler
W.K. Kellogg Foundation
Kessler Foundation
Clark M. and Bonita J. 

Kirkpatrick

Helen Q. Kivnick and Gary M. 
Gardner

Robert A. and Pauline L. Koenig
Kraft General Foods, Inc., and 

Kraft Foods Foundation
James J. L’Allier
Dale L. Lange
Noel R. Larson
Nancy Jane Latini
Nancy L. Lersch
James L. and Diane E.* Lindquist
Local 32B-32J SEIU AFL-CIO
Dave and Peggy Lucas
Macy’s Foundation
Christine L. and William R. 

Maddux, Jr.
Herman S. and Natalie N. 

Markowitz
Markowitz Family Philanthropic 

Fund–Minneapolis Jewish 
Federation Community 
Foundation

May Department Stores Co. 
Foundation

Mary K. McConnon
Medica and Medica Foundation
Medtronic and Medtronic 

Foundation
Wesley and Marie* Mellgren
Jack C. Merwin
Alida Messinger
Dirk A. Miller
The Minneapolis Foundation
Minnesota Council on Economic 

Education
Minnesota Valley Action Council, 

Inc.
Bruce and Tracy Mooty
Jane N. Mooty Foundation Trust
John W. Mooty Foundation Trust
Van* and Mildred Mueller
Peter Mulier and Mary North 

Mulier

T. Patrick Mullen
Nabisco Foods Group
NCAA
Rodney L. Nelson
Jack W. Newcomb
Jack and Gretchen Norqual
Jack and Gretchen Norqual 
Foundation–Minnesota 
Community Foundation

Bob and Dee Oliveira
R. and D. Oliveira Foundation–

Saint Paul Foundation
Valdemar Olson and Marilyn 

Nordstrom Olson*
Valdemar and Marilyn Olson 

Fund–Fidelity Charitable Gift 
Fund

Julie Oswald
Julie E. Oswald Family Trust–

Fidelity Charitable Gift Fund
James Patterson
Nancy and Kenneth D. Pedersen
Lee Piechowski and Mayra 

Oberto-Medina
Ernest C. and Caryl K. Pierson
Ernest C. and Caryl K. Pierson 

Foundation
Carl and Eloise Pohlad Family 

Foundation
Amy and Kenneth Pucel
Jean K. Quam and Bonnie S. 

Dudovitz
Quang Tran, Inc.
Sharon E. D.* and Louis N. Quast
Right Management Consultants
Orem O. and Annette D.* Robbins
Larry H. and Terrie K. Rose
Thomas Rykken and Claire 

Hedine Rykken
Vern and Lesley Rylander
The Saint Paul Companies, Inc., 

Foundation  
Marilyn M. Sauer
Debra and Scott Schipper
Karen Seashore
SEIU September 11 Relief Fund
The Sheltering Arms Foundation
Andrea M. Siegert
A. Marilyn Sime
Patrick B. and Marlene M. Sloan
Guy M. and MaryJo O. Smith
Philip E. and Margaret S. Soran
Soran Foundation
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Southside Family Nurturing 
Center

Robert L. and Joanna St. Clair
Spencer Foundation
Matthew and Terri Stark
Students Impacting Communities, 

Inc.
Carol R. Swanson
John L. and Judith C. Sullivan
Think Small
Roy L. Thompson
Thrivent Financial for Lutherans
Mary L. Topp
Kim and Ann Torp-Pedersen
Luong B. Tran and Minh-Tam T. Lu
Travelers Companies and 

Travelers Foundation
Mark S. and Alexa E. Umbreit
University of Arizona Foundation
Norman M. Vinnes
Dona S. and Louis R.* Wagner
Barbara Wallace
Maxine H. and Winston R.* Wallin
Winston R. and Maxine H. Wallin 

Fund–Saint Paul Foundation
Wallin Foundation
Lauren P. Weck
West Metro Learning 

Connections, Inc.
Daniel and Kathleen Wetterstrom
Martha E. Andresen Wilder and 

Stephen Wilder
Stephen and Martha Wilder  

2003 Trust
Marjorie A. Wyscaver Estate
Larry D. and Sharyl A. Yore
Ypsilon Associates
Shirley L. Zimmerman
Dael Fesler Zywiec Fund of the 

Saint Paul Foundation

Heritage Society 
Recognizes individuals who make a 
future gift of any size to the college.

Roger M. Adams
Donald F. Alm
Anonymous donor
Manouch and Lila M. “Peggy” 

Azad
Thomas D. Bacig and Barbara 

Perushek
Norma J. and Roy C. Baker
Marvin E. and Jean W.* Bauer

Ida Benjamin*
Carol and Jerome Benson
Dorothy L. Berger
Ellen M. Blank
Lynne M. Borden
JoAnne Buggey
Richard C. Burbach
Julianne Bye
Keith William Carlson
Carol A. Carrier
Marcia and Dick Carthaus
Louis A. Cecil
Katherine* and Robert Chandler
Margaret Carlson Citron
Almond A. Clark
Richard W. and Jean Illsley 

Clarke
Rita M. Davern and Robert G. 

Schunicht
Donald R. Draayer
Denneth and Joan Dvergsten
Allen & Sandy M.* Eliason 
Mary and Verlane Endorf
Louellen N. Essex
David and Sheryl Evelo
Ross Flom
Kenneth C. Foxworth
James Frazee
Francis C. Gamelin
William E. Gardner
Gary D. Geroy and Catherine 

Miller-Geroy
Carole Peterson Gesme
Gail A. Gilman
Janice I. Goodno
Karyn Gruenberg Goldstein and 

James S. Goldstein*
Russell W. Goodman
Beverly Henningsen Goodsell
Rudolf F. Greulich
Paul S.* and Rosemary H. Hagen
James W. Hansen
Sunny S. and Tor K. Hansen
Gail and Stuart Hanson
John E. and Karen K. Haugo
Donald E. and JoAnne R. Heltner
LeAnn R. Hensche
Mary H. Hertogs
M. Janice Hogan-Schiltgen
Eloise and Leonard* Holden
Susan Oswald Holter
Marilyn Horowitz

ee

Recent gifts and 
commitments
SUSAN DUNCAN has made a gift of $200,232 to be added to the 
Jacqueline R. Mithun Fellowship in Curriculum & Instruction, 
established in memory of her mother.

AN ANONYMOUS DONOR has given $150,000 to support the Global 
Discovery Scholarship Fund, the Global Engagement Scholarship Fund, 
and the Global Graduate Grant.

RICHARD B. EDGAR has made a gift of $100,000 in memory of his late 
wife, Frances Harrison-Edgar, to establish the Frances Harrison-Edgar 
and Richard Edgar Endowed Fellowship.

MARVIN E. BAUER has made a gift of $50,000 to establish the Jean W. 
Bauer Fund for Financial Education in the Department of Family Social 
Science and a gift of $16,000 to be added to the Jean W. Bauer Faculty 
Fund in Family Economics and Policy.

ROBERT D. POTTS has made a gift of $50,000 to be added equally to 
the Judy King Potts Fellowship for Literacy Education and the Judy King 
Potts Endowment for Teaching Leadership in Literacy.

RACHEL AND MITCHELL TROCKMAN have made a gift of $50,000 to 
establish the Mitchell D. Trockman Fund for School Leadership.

JOANNE M. FARLEY has made a gift of $25,000 to establish an 
endowed fellowship in her name to support students in the teacher 
preparation program.

MARTHA E. ANDRESEN WILDER has made a gift of $25,000 to 
establish an endowed fellowship in her name to support students in the 
teacher preparation program.

MARY E. WILKOSZ has made a gift of $25,000 to establish the Dr. Joan 
R. Wilkosz Fellowship for Public School Leadership in memory of her 
late mother.

JUDITH AND EDWARD BERGAUER have made a gift of $10,000 to be 
added to their named fellowship in the Department of Organizational 
Leadership, Policy, and Development.

MARCIA M. HAUG has made a gift of $10,000 to the CEHD Centennial 
Scholarship Fund.
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John P. and Joan A. Huseth
Robert W. Jackson
Thomas P. Jandris
Mick and Susan Johnson
Veronica J. Johnson
Billie Jo Jones and Scott H. Davis*
Kathleen Topolka Jorissen
Virginia Juffer
Raleigh and Randall Kaminsky
Phillip* and Amy Jean Knorr
Robert A. and Pauline L. Koenig
James J. L’Allier
John E. and Colles B. Larkin
Noel R. Larson
Nancy Jane Latini
Brett Laursen
Nancy L. Lersch
Thomas J. Libby
John E. and Nancy E. Lindahl
D. Kenneth and Patricia A. 

Lindgren
James L. and Diane E.* Lindquist
Francis A. and Pauline J.* 

Lonsway
David J. Madson
Deanne L. Magnusson
Jennifer M. Marrone and  

David H. Short
John C. Masters
Lucy J. and Loring W. McAllister
Elizabeth and Carleton 

McCambridge
Mary K. McConnon
Jean McCurdy
Mary Ellen McFarland
Erma Ruth Ellerbroek McGuire
Jane H. and Robert E. McNamara
Mary M. Melbo and John J.  

Witek, Jr.
Marlys H. Melius
Jack C. Merwin
Van* and Mildred Mueller
T. Patrick Mullen
Rodney L. Nelson
Arnie and Judy Ness
Debra J. Noll
Barbara J. Nylen     
J. Douglas O’Brien, Jr.
William T.* and Jeanne A. Ojala
Amy L. Olson
Valdemar Olson and Marilyn* 

Nordstrom Olson

David H. and Karen Olson
Mary Alyce* and P. David Pearson
Nancy and Kenneth D. Pedersen
Bette J. Peltola
Helen I. Perkins
Dorothy J. Petitt
John W. and Nancy E. Peyton
Grace and Paul Ramseyer
Mary Cain Rector
L. Ann Thompson Rood
Vern and Lesley Rylander
William F. Sampson
Marilyn M. Sauer
Sharyn and Bruce Schelske
John L. Schneider
Edward A.* and Judith A. Schuck
Rena Searl
Eleanor R. Shelling
Jacqueline M. Shick
Robert Shumer
Julia Slapp
Lowery and Mary Ann M. Smith
Marietta E. Spencer
Arlene and Russell* Stansfield
Betty Kay and George Stein
Leo G. and Christine L. Stern
Maxine Germaine Strege
Ruthanne Strohn
H. Jerome and Elaine Stulberg
Lynn A. and Carol R. Swanson
David Taylor and Josephine  

Reed-Taylor
Janice K. Templin
Mary L. Topp
Mary Trettin and Michael A. Miller
Mitchell D. Trockman
Mary M. Tjosvold
Floyd A. Tweten
Dorothy J. Van Soest
Lowell T. Van Tassel
Richard J. and Kyla L. Wahlstrom
Bill and Judy Walter
Christine Melissa Warren
Karen S. Wehner
J. Andrew and Gary S. Whitford 

Holey
DuWayne and Kay Witt
G. Doyle* and Marjorie Wyscaver
Mr. and Mrs. John A. Youngquist
Lynn A. Zentner
Shirley L. Zimmerman

Charter Club
Recognizes donors who joined the 
Presidents Club with gifts and pledges 
totaling at least $10,000, the minimum 
level, before July 1, 1998.

Ira E. Aaron
James C. Agre
Robert E. Ballintine
Joel A. and Susan K. Barker
Mark L. Baumgartner
Carol Carrier
Ramona L. Springis Doss
Fred L. Estes
Linda S. and Richard A. Hanson
Mary E. Heltsley
Dorothy and Don Hilligoss
Janet M. Hively
Eloise Holden
Marjorie E. and Charles R. 

Hopkins
Mildred E. Lalor
David J. Madson
Mark S. Madson
Geoffrey M. Maruyama
Mary North Mulier
Lucille N. Paradela-Fernandez
Jean K. Quam
Robert E. Rose
Jack and Marty Rossmann
Karen Schreiner
Mark J. Spartz
Barbara M. Taylor
Michael G. and Martha J. Wade
Suzann and Steve R. Yussen

The Women’s 
Philanthropic 
Leadership Circle
A circle of donors who combine their 
resources to support and develop 
women leaders and philanthropists.

Betty Albitz
Ada Alden
Debra Bowers
Julianne Bye +
Kathleen M. Cahill +
Marcia Carthaus +
Sandy Christenson
Kathleen Corley
Lea Dahl
Deborah Dillon
Mona C. Dougherty +

Mary Endorf +
Mary Jo Erickson
Sara J. B. Foster
Charlotte Frerichs
Marie Friswold
Lee Galda
Carole Gupton
Susan A. Hagstrum + 
Sheila Heath
Janet R. Heidinger +
Andrea Hricko Hjelm +
Marilyn Hobbs
Susan Hommes
Sandra Hricko
Lisa Huey
Rebecca Ropers-Huilman
Veronica J. Johnson
Beverly Post Johnson +
Patricia Jones
Virginia Juffer
Raleigh Kaminsky +
Pani Kendeou
Laurie Lapore
Cynthia Lewis
Linda M. Madsen
Elizabeth McCambridge
Erma Ruth Ellerbroek McGuire
Ellie Meade
Christine Miller
Mary North Mulier +
Jan M. Ormasa
Irene M. Ott
Shari L. Peterson
Joanne Provo
Jean K. Quam
Susan Rose
Robert V. Schmitt +
Barbara J. Shin
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GREG SIMONSON works with kids who have trouble in 
the classroom during primary instruction times—at risk for 
exclusion from general education. During math or reading, 
some of the students in his current group were spending up 
to 90 percent of their time off task.

Simonson provided these students systematic access 
to choices. With structured, timed interventions, about 
10 minutes each, he’s seeing percentage of time on task 
increase dramatically.

“A lot of kids got to 100 percent,” he says. “It’s really 
a proof of concept. This is a person-centered approach to 
behavior interventions. My work is about giving kids more 
access to choice.”

Simonson is a doctoral candidate in the school psychology 
program conducting an internship at Fraser, a service 
provider for people with disabilities around Minnesota. Before 
graduate school he worked for three years with students 
with autism in public schools. He’s had a long interest in 
behavioral interventions. 

Most school psychology students conduct school-based 
intervention studies to bolster student learning and well-
being, but those projects can be expensive to administer. 
A fellowship from the Kim M. and David B. Cooke Fund 
for School Psychology made the difference for Simonson. 
It provided funds to buy the reinforcers for his students 
to choose, from games to stickers to snacks, as well as 
incidental costs that add up, like paper.

It was aspiring professionals like Simonson who inspired 
Kim Cooke, ’78, to establish the fund. Cooke was a distance 
swimmer for the Gopher women under coach Jean Freeman 
and calls the U home. In her career as a school psychologist 
in Osseo school district 279, Cooke was buoyed by the 
enthusiasm of school psychology interns and practicum 
students she had the opportunity to work with. But too often 
they said they wished they’d had the time or money to do 
something to make a bigger impact.

This spring she got to meet the first five Cooke Fellowship 
recipients. 

“To meet that group was a thrill beyond words,” says 
Cooke. “It’s a blessing to me.” 

Giving

“The Cooke Fellowship 
allowed me to work on 
my dissertation more 
naturally, with a lot  
less stress.”

— Greg Simonson, doctoral candidate,  
school psychology

matters 
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Giving

Support student scholarships at cehd.umn.edu/giving 
Contact us at 612-625-1310

matters 



Call for Nominations: CEHD Rising Alumni  |  The CEHD Alumni Society is accepting nominations for alumni who have 
achieved early distinction in their careers, shown emerging leadership, or demonstrated exceptional volunteer service in their 
community. Info: z.umn.edu/RisingAlumni2018. Deadline: January 15. 

There are many ways CEHD alumni and friends can stay connected to the college. We hope you’ll join us at some of  
the events listed here or connect with us online. Visit cehd.umn.edu/alumni/events or call 612-625-1310.

Minne-College 2018

Saturday, January 20 
Hilton Naples, Naples, Florida

With Regents Professor Ann Masten, child development

Saturday, February 10 
Marriott at McDowell Mountains, Scottsdale, Arizona

With CEHD faculty Lori Helman, curriculum and instruction, 
and Daheia Barr-Anderson, kinesiology

Info and registration for both: umnalumni.org

CEHD Alumni & Undergraduate Networking Social

Thursday, March 22, 5:30–7:30 p.m. 
McNamara Alumni Center

Looking to give back? Alumni help sharpen students’ 
networking skills and career goals. Complimentary food and 
refreshments. RSVP: z.umn.edu/UGnetworking  

CEHD Research Day

Tuesday, March 27, 11 a.m.–1 p.m. 
McNamara Alumni Center

Join us at our annual faculty and student research showcase.
Info: www.cehd.umn.edu/research/research-day/

American Educational Research Association 
(AERA) Annual Meeting

April 13–19 
New York, New York

Many CEHD faculty and students will present their research.
Info: www.aera.net

UMAA Annual Celebration—save the date!

Friday, May 4 
McNamara Alumni Center

Info: umnalumni.org/UMAA-events

105 Burton Hall  |  178 Pillsbury Drive S.E.
Minneapolis, MN 55455
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